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ANOTACIJA

Atslegvardi: integracija, integracijas prasmes, studentu integracijas prasmju vei-
dosanas procesa vadiba.

Promocijas darba “Integracijas prasmju veidos$anas augstskola Latvijas kontek-
sta” merkis ir izpétit studentu integracijas prasmju veidosSanas iespéjas augstskola un
izstradat So iespéju realizacijas struktirmodeli. Mérka sasnieg$anai formuléti sadi
uzdevumi: analizét teorétisko literatiru, dokumentus un pétijumus par studentu in-
tegracijas prasmju veido$anas iespéjam augstskola; noteikt un raksturot integraci-
jas prasmju veidoSanas iespé&jas un nosacijumus to istenos$anai augstskola; izstradat
studentu integracijas prasmju veido$anas struktarmodeli un ta realizacijas shému
augstskola; parbaudit struktirmodeli praktiska darbiba; izstradat ieteikumus studen-
tu integracijas prasmju veidoSanas sekmésanai augstskola.

Promocijas darbs sastav no ievada, divam dalam, literatiras saraksta, secinaju-
miem, ieteikumiem un 9 pielikumiem.

Kopéjais darba apjoms, iznemot pielikumus, ir 142 Ipp.
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PROMOCIJAS DARBA VISPARIGS RAKSTUROJUMS

Pétijuma aktualitate un nepiecieSamiba

Sabiedribas integracija ir gar§ un sarezgits process, un katra valsti ta norisinas
atskirigi. Sabiedribas integraciju ietekmé vésturiskie apstakli, politiska iekarta, kulta-
ras Ipatnibas un etniska struktara.

Ari Latvija loti aktuals ir jautajums par krievu un citu mazakumtautibu par-
stavju integraciju, kas bieZi izraisa plasas diskusijas. Integracijas problémas vairak ir
analizétas politiska, ekonomiska un sociala aspekta, bet mazak - izglitibas joma. Ka
noradits “Nacionalas identitates, pilsoniskas sabiedribas un sabiedribas integracijas
politikas pamatnostadnés 2012.-2018. gadam” (2011), izglitibas sistéma izskirigi ie-
tekmé sabiedribas vértibu apzinas veido$anos un vértibu parmantojamibu, klastot
par galveno sabiedribas integracijas procesa virzitaju un istenotaju. Sabiedribai ir ja-
rékinas ar tagadnes situaciju un nakotnes perspektivam.

Musdienas, 21. gadsimta, visa pasaulé noris diskusijas par reformam izglitibas
joma. Ir mainijusas sabiedribas vajadzibas un lidz ar to ari izglitibas mérki. Viens
no izglitibas mérkiem ir 21. gadsimta vajadzibam atbilstosu prasmju apgtsana. Ta
ka musdienu sabiedriba ir daudzkultiru sabiedriba, ir svarigi pétit nepiecieSamas
prasmes dzivei, macibam un darbam §ada sabiedriba. Péc darba autores domam, par
tadam prasmém dévéjamas integracijas prasmes.

Pamatojoties uz teorétiskas literataras atzinam (Parekh, 2006; Banks, 1991,
1993; Banks, Manks, 2004; Pang, 2001; Batelaan, 1998; Gupta, Ferguson, 1997;
Enslin, 1999; Cohen, 1994; Kagan, 1994; Petursdottir, 2009), darba autore secina, ka
visnozimigakas integracijas prasmes ir

1) prasme dzivot un macities daudzkultaru vide,

2) prasme sadarboties un komunicét,

3) prasme sadarboties kopigu lémumu pienemsana.

Svarigi, ka visas minétas integracijas prasmes var definét ari ka prasmes dzivot
demokratiska sabiedriba, t. i., sabiedriba, kas augstu vérté dazadibu. Augstskolas,
kuras kopa macas studenti ar atskirigu kultaras piederibu un kuram ir raksturiga
daudzkultaru izglitibas vide, varétu sekmét studentu integracijas prasmju veidosanas
procesu. Jo attistitakas ir studentu integracijas prasmes, jo veiksmigak varétu norisi-
naties vinu integracijas process augstskola un veélak sabiedriba. Tapéc ir svarigi pétit
augstskolas iespéjas sekmét studentu integracijas prasmju veido$anos un nepieciesa-
mos nosacijumus $o iespéju realizacijai.

Pétijuma praktiska aktualitate

Lidz $im Latvija nav veikti pétijumi par integracijas prasmju veidosanas no-
zimigumu augstskolas. Tomér ir pétiti jautajumi par sabiedribas locekliem nepie-
cieSsamajam prasmém lidzveértigi un sekmigi dzivot, macities un stradat daudzkultaru
vidé - respektét kultaru un valodu dazadibu, komunicét, sadarboties, pienemt kopi-
gus lémumus, vienoties, bit iecietigiem utt., t. i., integracijas prasmém.



Ta ka sadarbibas un komunikacijas prasmes ir vienas no svarigakajam inte-
gracijas prasmém, tad tika pétiti dazadu autoru viedokli Saja jautajuma. Latvija ir
veikti vairaki pétijumi par sadarbibas un komunikacijas pozitivo lomu integracijas
procesa sekmésana sabiedriba, pieméram, Muiznieka u. c. autoru pétjjums “Cik in-
tegréta ir Latvijas sabiedriba?” (2010), Apines un Volkova pétijjums “Latvijas krievu
identitate” (2007), Golubevas un Ijaba pétijums “Konsolidéjot pilsoniskas sabiedribas
dienaskartibu” (2009), Latvijas Universitates (LU) Filozofijas un sociologijas institi-
ta pétijums “Pretestiba sabiedribas integracijai: céloni un sekas” (2007), Sulmanes
un Kruka pétjjums “Neiecietibas izpausmes un iecietibas veicinasana” (2006), Zepas
u. c. autoru pétjjumi “Integracijas prakse un perspektivas” (2006) un “Etnopolitiska
spriedze Latvija: konfliktu risinajumu mekléjumi” (2005), ka ari Zepas un Klaves pé-
tijums “Cittautie$u jaunies$u integracija Latvijas sabiedriba izglitibas reformas kon-
teksta” (2004).

Pétijuma gaita analizétas ari iespé&jas sekmét studentu sadarbibu un komunika-
ciju daudzkultaru izglitibas vidé. Promocijas darba pétitas Koenas (Cohen, 1994),
Koenas un Lotana (Cohen, Lotan, 1997), Kagana (Kagan, 1994), Batelana (Batelaan,
1998), Petursdotiras (Petursdottir, 2009) teorijas par tadu studiju metozu, formu un
lidzek]u izmanto$anu studiju procesa, kas veicina studentu sadarbibas un komunika-
cijas prasmes un prasmes sadarboties kopigu lémumu pienemsana veidosanos.

Promocijas darba analizéta ari teorétiska literatara par kultiru dazadibas po-
pularizésanas pozitivo nozimi integracijas procesa uzlabosana. So problému plasi
pétijusi tadi arzemju autori ka Benkss (Banks, 1991, 1993, 2003), Benkss u. c. au-
tori (2001, 2004), Enslins (Enslin, 1999), Barts (Barth, 1991), Levinsons (Levinson,
1998), Bullivants (Bullivant, 1993), Birzea (Birzea, 1996), ka ari Latvijas zinatnieki
Dirba (2006), Druviete un Gavrilina (2003), Golubeva (2005).

Pétijuma analizéta ari vadibzinatnes literatiira, lai augstskola varétu realizét
studentu integracijas prasmju veido$anas vadibas procesu. Izvértéti Faijola (Fayol,
1992), Drakera (Drucker, 2000), Kotlera, Armstronga (Kotler, Armstrong, 1995),
Kinga un Klelenda (King, Cleland, 1998), Odiorna (Odiorne, 1990), Smites (2004,
2006), Garlejas (2001, 2003), Praudes un Bel¢ikova (2001) darbi.

Tadéjadi, pamatojoties uz teorétiskas literatiiras analizi tika noteikta promocijas
darba téma: Integracijas prasmju veido$anas augstskola Latvijas konteksta.

Pétijuma objekts

Pétijuma objekts ir studentu integracijas prasmju veido$anas augstskola.

Pétijuma merkis

Izpétit studentu integracijas prasmju veido$anas iespéjas augstskola, un, pama-
tojoties uz teorétisko un empirisko pétijumu rezultatiem, izstradat So iespéju rea-
lizacijas struktirmodeli un ieteikumus, ka uzlabot studentu integracijas prasmju
veido$anos augstskola.



NG W

Pétijuma uzdevumi

Analizét vadibzinatnes, pedagogisko, psihologisko un sociologisko literatiru
par studentu integracijas prasmju veido$anas iespéjam augstskola.

Analizét starptautiskos, nacionalos un augstskolas stratégiskos dokumentus un
pétijumus studentu integracijas prasmju veidosanas konteksta.

Noteikt un raksturot integracijas prasmju veido$anas iespéjas un nosacijumus to
isteno$anai augstskola.

Izstradat studentu integracijas prasmju veido$anas struktarmodeli un ta realiza-
cijas shému augstskola un parbaudit struktirmodeli praktiska darbiba.
Izstradat ieteikumus, ka uzlabot studentu integracijas prasmju veidos$anos augst-
skola.

Pétijuma jautajumi

Kadas ir iespéjas sekmét studentu integracijas prasmju veidosanos augstskola?
Kadi nosacijumi nepieciesami, lai veidotos studentu integracijas prasmes?

Kads struktirmodelis piemérojams, lai studentiem augstskola veidotos integra-
cijas prasmes?

Pétijuma metodes

Vadibzinatnes, pedagogijas, psihologijas un sociologijas zinatniskas literataras
teorétiska analize.

Starptautisko, valsts un izglitibas dokumentu analize studentu integracijas pras-
mju veidosanas konteksta.

Aptauja (macibspéku, studentu).

Diskusija (macibspéku, studentu).

Studentu eseju kontentanalize.

Kontentanalize.

Datu statistiskas apstrades metodes, lai apkopotu datus un analizétu pétijuma
iegtitos rezultatus.

Pétijuma veids

Sis ir eksperimentals pétijums. 2010./2011. macibu gada 1. semestri pétijuma

ietvaros tika izveidota eksperimentala un kontroles grupa. Eksperimentalaja grupa
tika istenots eksperiments, lai parbauditu studentu integracijas prasmju veidosanas
struktirmodeli augstskola. Eksperimentalaja grupa tika ieklauti 1. kursa studenti
no Rigas Tehniskas universitates (RTU) Arhitektiiras un pilsétplanosanas fakultates
(APF) un Buvniecibas fakultates (BF). Minétas fakultates izvélétas tapéc, ka darba
autore strada ar So fakultasu studentiem un sava pétijuma varéja veikt $adu ekspe-
rimentu. Lai salidzinatu eksperimentalaja grupa istenota studentu integracijas pras-
mju veido$anas struktirmodela efektivitati augstskola, tika izveidota RTU kontroles
grupa, ka ari veikta izpéte Transporta un sakaru institata (TSI).



Pétijuma baze

1. RTU Arhitektaras un pilsétplanosanas fakultates un Bavniecibas fakultates pir-
mo kursu studenti. Kopuma pétijuma ietvaros rudens aptauja RTU tika ievaktas
82 anketas kontroles grupa un 79 anketas eksperimentalaja grupa. Péc atkarto-
tas datu vaksanas ziema un datu precizésanas pétijuma izlasi veido 66 anketas
kontroles grupa un 64 anketas eksperimentalaja grupa. Sis intervijas atbilst pé-
tijuma izvirzitajiem datu kvalitates kritérijiem un tika izmantotas turpmakaja
datu analizeé.

2. 85 Transporta un sakaru institita pirmo kursu studenti, kas tika aptaujati ru-
dens aptauja. Péc atkartotas datu vaksanas ziema un datu precizé$anas izlasi vei-
do 52 respondenti.

3. RTU macibspeéki (aptauja piedalijas 41 macibspéks; diskusija piedalijas 12 ma-
cibspéki).

4. 65 RTU 1. kursa studenti no dazadam fakultatém (Bavniecibas fakultates, Ar-
hitektaras un pilsétplanosanas fakultates, Energétikas un elektrotehnikas fakul-
tates (EEF), Elektronikas un telekomunikaciju fakultates (ETF), kuri piedalijas
diskusija.

5. 64 RTU 1. kursa studenti no Bavniecibas fakultates un Arhitekttras un pilsét-
planosanas fakultates, kuri rakstija eseju “Manas studijas daudzkultiaru vide”.

Pétijuma posmi

Pirmaja posma (2006-2008) tika teorétiski un praktiski pétita probléma Lat-
vija un citas valstis un analizéta gan vadibzinatnes, pedagogijas, psihologijas un
sociologijas nozares literatiira, gan starptautiskie, valsts un izglitibas stratégiskie do-
kumenti studentu integracijas prasmju veido$anas konteksta. Saja posma tika izstra-
data pétijuma metodologija, noteiktas un raksturotas studentu integracijas prasmju
veidosanas iespéjas augstskola, izstradats studentu integracijas prasmju veidoS$anas
struktiirmodelis, ka ar analizéti nepiecieSamie apstakli un faktori ta realizacijai.

Otraja posma (2008-2009) tika precizéti pétijjuma jautajumi, pilnveidots stu-

dentu integracijas prasmju veidosanas struktirmodelis un analizéta augstskolas pie-
eja studentu integracijas prasmju veido$anas procesam. Tika izpétiti

1) augstskolas darbibu reguléjosie dokumenti - Augstskolu likums (1995) un
RTU Satversme (2007) - studentu integracijas prasmju veidoSanas kon-
teksta;

2) RTU ka daudzkultaru izglitibas vide;

3) macibspéku darbiba daudzkultaru videé;

4) studentu sadarbibu veicinosas studiju metodes, formas un lidzekli, kas tiek
izmantoti studiju procesa, lai sekmétu studentu integracijas prasmju vei-
dosanos;

5) studiju programmu kursu apraksti starpkultiru jautajumu un studentu in-
tegracijas prasmju veidosanas konteksta.



Tre$aja posma (2009-2010), pamatojoties uz izpéti par augstskolas pieeju stu-
dentu integracijas prasmju veido$ana, tika izstradata un realizéta studentu integraci-
jas prasmju veido$anas programma atbilstosi struktarmodela pamatprincipiem.

Ceturtaja posma (2010-2012) tika apkopoti pétijuma rezultati un izvértéta stu-
dentu integracijas prasmju veido$anas programma augstskola, izstradati ieteikumi,
ka uzlabot studentu integracijas prasmju veido$anos, aprobéti pétijuma rezultati un
noforméts promocijas darbs.

Pétijuma teorétiskais un metodologiskais pamats

Pétijuma teorétiskas un metodologiskas bazes pamata ir Eiropas Savieniba un
citas valstis izdota literatiira, zinatniskie raksti, publikacijas un interneta resursi.

Darba pétiti vairaki starptautiski dokumenti, kas saistiti ar integracijas prasmju
veido$anas jautadjumiem: Eiropas Padomes “Muzizglitibas memorands” (2000), Ei-
ropas Pamatprincipu kopums par pamatprasmém muzizglitibai (2006), ASV orga-
nizacijas Partnership for 21st Century Skills (“Partneriba 21. gadsimta prasmém”)
dokumenti (2009), ka ari Pasaules Izglitibas inovaciju samita Katara (2010) un Sin-
gapiras Izglitibas ministrija (2010) izstradatie dokumenti.

Izpétiti arl starptautisko kongresu, seminaru un konferen¢u materiali: NERA
(Nordic Educational Research Association) kongresa Active Citizenship (2010) mate-
riali, BCES (Bulgarian Comparative Education Society) konferences (2011) materiali,
SINEX (Social Inclusion and Exclusion in Education) intensivo seminaru (2007, 2008)
materiali, ka ari intensivo seminaru Teaching in a Multicultural Classroom (2010) un
Current Foreign Language Teaching Policy in Europe (2010) materiali, lai noskaidrotu
studentu integracijas prasmju veido$anas iespé&jas augstskola.

Analizéti ar valsts un valsts izglitibas politikas dokumenti mazakumtautibu in-
tegracijas sekmeés$anai sabiedriba — “Nacionalas identitates, pilsoniskas sabiedribas
un sabiedribas integracijas politikas pamatnostadnes 2012.-2018. gadam” (2011),
valsts programma “Sabiedribas integracija Latvija” (2001), Izglitibas likums (1998),
ka ari augstskolas darbibu reguléjosie likumi un normativie akti - Augstskolu likums
(1995) un RTU Satversme (2007).

Veicot pétijumu par studentu integracijas prasmju veidosanos augstskola, izve-
léta starpdisciplinara pieeja, un darba teorétiskaja dala izmantoti pétijumi tadas no-
zarés ka sociolingvistika, vadibzinatne, sociala psihologija, sociologija, politologija.

Pétijuma zinatniska novitate
1. Promocijas darba pirmo reizi detalizéti pétits integracijas process augstskola.

Autore, izmantojot literatiiras avotu un dokumentu analizi, definéjusi un pie-
radijusi jédziena “integracijas prasmes” lietojuma nepieciesamibu. Saja darba
pirmo reizi plasi izmantots jédziens “integracijas prasmes’, kuru veido$anas
tiek sekméta, pilnveidota un praktizéta institicijas limeni (augstskola), lai péc
augstskolas absolvésanas studenti sekmigi integrétos darba tirgi un sabiedriba
kopuma.
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bt

Apkopojot teorétiskas literataras atzinas, autore secinajusi, ka nozimigakas stu-
dentu integracijas prasmes ir $adas:

1) sadarbibas un komunikacijas prasme,

2) prasme pienemt kopigus léemumus,

3) prasme dzivot un macities daudzkultaru videé.

Raksturojot integracijas prasmju veidos$anos augstskola, autore pierada, ka stu-
dentu integracijas prasmes institucionala limeni veidojas, tiesi integréjoties pasa
augstskola, mérktiecigi izmantojot studiju procesa, zinatniski pétnieciskas dar-
bibas, ka ari arpusstudiju aktivita$u un neformalas komunikacijas iespéjas, tadé-
jadi integréjoties augstskolas macibu, socialaja, etniskaja un politiskaja vide.
Pirmo reizi augstskolu limeni praktiskai izmantosanai piedavats integracijas
prasmju veidosanas struktiirmodelis, kas atklaj realas iespé&jas un nepiecieSsamos
apstaklus un faktorus integracijas procesa sekmésanai augstskola.

Promocijas darba teorétiska un praktiska nozime

Promocijas darba teorétiska nozime:

Analizéti integracijas teorétiskie aspekti masdienu Latvijas konteksta:

1) pilnveidota jédziena “integracija” interpretacija augstskolas konteksta,

2) raksturoti integraciju ietekméjosie faktori sabiedriba un izglitiba.

Definéts jédziens “integracijas prasmes”.

Raksturotas integracijas prasmju butiskakas iezimes.

Analizétas studentu integracijas prasmju veido$anas iespéjas un to realizacijas
nosacijumi augstskola.

Promocijas darba praktiska nozime:

Izpétitas augstskolas (RT'U) iespéjas sekmét studentu integracijas prasmju veido-
$anos.

Izstradats un parbaudits struktirmodelis studentu integracijas prasmju veido-
$anas sekmésanai augstskola.

Izstradati priekslikumi studentu integracijas prasmju veido$anas sekmésanai

augstskola.
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PROMOCIJAS DARBA REZULTATU APROBACIJA

Promocijas darba teorétiskie un praktiskie rezultati ir apspriesti Latvijas Uni-
versitates un Rigas Tehniskas universitates zinatniskajos seminaros. Darba rezultati
ir publicéti starptautisko zinatnisko konferen¢u materialos.

Ar promocijas darbu saistitas zinatniskas publikacijas

1. Roskosa, A. (2008). Using Games in English Classes to Promote the Process of Social
Integration in Bilingual Groups // ERASMUS intensivas programmas SINEX (Social
Inclusion and Exclusion in Education) rakstu krajums. Skolotaju izglitibas valsts kole-
dza Linca, Austrija (State College of Teacher Education Linz, Austria), 335.-353. Ipp.
ISBN 978-3-9502375-3-5.

2. Roskosa, A. (2009). Teaching/Learning English in a Multicultural Environment |/
ERASMUS intensivas programmas SINEX (Social Inclusion and Exclusion in Edu-
cation) rakstu krajums. AugSaustrijas Izglitibas universitate Linca, Austrija (Uni-
versity of Education in Upper Austria), 195.-219. Ipp. ISBN 97-3-9502375-4-2.

3. Roskosa, A. (2009). Using a Study Excursion in English Classes to Favour the Process
of Social Integration // Rakstu krajums. Babes-Bolyai Universitate Kluza-Napoka, Ru-
manija, 27.-45. Ipp. ISSN 1221-8111.

4. Roskosa, A. (2010). Nacionalas un etniskas identitates loma krievu un citu maza-
kumtautibu studentu integracijas procesa vadiba Rigas Tehniskaja universitatée /| Ré-
zeknes Augstskolas starptautiskas zinatniskas konferences “Sabiedriba. Integracija.
Izglitiba” materialu krajums, 118.-127. Ipp. ISSN 1691-5887.

5. Roskos$a, A. (2010). Studentu sadarbibu veicinosu macibu metozu, lidzeklu, for-
mu izmantosana macibu procesa Rigas Tehniskas universitates daudzkultiru vide //
Daugavpils Universitates 52. starptautiskas zinatniskas konferences rakstu krajums,
688.-695. Ipp. ISBN 978-9984-14-521-1.

6. Roskosa, A. (2011). Factors Influencing Russian Speaking Students’ Feeling of Belon-
ging to Promote Their Social Integration Process at the University and Society// BCES
(Bulgarian Comparative Education Society) zinatnisko rakstu krajums Comparative
Education, Teacher Training, Education Policy, Social Inclusion, History of Education.
9. s&j., 321.-327. lpp. ISBN 978-954-9842-17-3.

7. Roskosa, A. (2011). Mazakumtautibu studentu integracijas sekmésana anglu valodas
un citu studiju kursu apguve tehniskaja augstskola // Liepajas Universitates zinatnis-
ko rakstu krajums “Valodu apguve: problémas un perspektiva’, 182.-190. lpp. ISSN
1407-9739.

8. Roskosa, A. (2012). Pedagoga loma mazakumtautibu studentu motivacijas mdcities
veidoSands sekmésand, veicinot vinu integrdaciju sabiedriba /| Daugavpils Universita-
tes 53. starptautiskas zinatniskas konferences materiali, 1.-8. Ipp. ISBN 978-9984-
14-563-1
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Tézes un zinojumi konferencés, kongresos, seminaros

Arvalstu konferences, kongresi, seminari

Roskosa A. Using Games in English Classes to Promote the Process of Social Integra-
tion in Bilingual Groups. ERASMUS intensivas programmas SINEX (Social Inclusion
and Exclusion in Education) seminara Lodza, Polija, 19.08.-31.08.2007.

Roskosa A. Teaching/Learning English in a Multicultural Environment. ERASMUS
intensivas programmas SINEX (Social Inclusion and Exclusion in Education) semina-
ra Linca, Austrija, 17.08.-31.08.2008.

Roskosa A. Multicultural Class Management. Macibu vizite NLA (School of Religion,
Education and Intercultural Studies) Bergena, Norvégija, 16.-22.03.2009.

Roskosa A. The Aspects of Social Integration Process of Russian Speaking Students in a
Multicultural Environment of the Riga Technical University. NERA (Nordic Educational
Research Association) kongress Malmas Universitaté Zviedrija 11.03.-13.03.2010.
Roskosa A. The Teaching/Learning Methods, Forms, Means Promoting Russian Spe-
aking Students’ Integration Process at the Riga Technical University. Intensivais seminars
Teaching in a Multicultural Environment Borgardnesa, Islandé, 27.03.-02.04.2010.
Roskosa A. The Factors Influencing Russian Speaking Students’ Integration Process in
the Social and Learning Environment of the Riga Technical University. PTPT’s (People
to People International) konference Unity in Diversity: an Enrichment for All Peca,
Ungarija, 20.-23.05.2010.

Roskosa A. The Importance of Teaching and Learning Methods in the Process of Acqui-
sition of Foreign Languages. Intensivais seminars Current Foreign Language Teaching
Policy in Europe (CUFTE) Vidusjuras Universitaté Antalija, Turcija, 04.-18.07.2010.
Roskosa A. Factors Influencing Russian Speaking Students’ Feeling of Belonging to Pro-
mote Their Social Integration Process at the University and Society. BCES (Bulgarian
Comparative Education Society) konference Sofija, Bulgarija, 04.-10.07.2011.

Vietéjas konferences

Rosko$a A. Naciondlas un etniskds identitdtes loma krievu un citu mazakumtautibu
studentu integracijas procesa vadiba Rigas Tehniskaja universitate. Rézeknes Augst-
skolas zinatniska konference “Sabiedriba. Integracija. Izglitiba” 19.02.-20.02.2010.
Roskosa A. Studentu sadarbibu veicinosu macibu metozu, lidzeklu, formu izmantosa-
na macibu procesa Rigas Tehniskas universitates daudzkultiru vide. Daugavpils Uni-
versitates zinatniska konference 14.04.-16.04.2010.

Roskosa A. Pedagoga loma mazakumtautibu studentu integracijas procesa vadiba Ri-
gas Tehniskas universitates macibu un socialaja vide. 68. Latvijas Universitates zinat-
niska konference 05.05.-06.05.2010.

Roskosa A. Mazakumtautibu studentu integracijas sabiedriba sekmeésana anglu valo-
das nodarbibas. Liepajas Universitates zinatniska konference “Valodu apguve: prob-
lémas un perspektiva” 07.04.-08.04.2011.

Roskosa A. Pedagoga loma mazakumtautibu studentu motivdcijas mdcities veidosa-
nas sekmesana, veicinot vinu integraciju sabiedriba. Daugavpils Universitates zinat-
niska konference 13.04.-15.04.2011.
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AIZSTAVESANAI I1ZVIRZITAS TEZES

Pieaugot sabiedribas daudzveidibai, ari augstskolai ir iespéjams pielagoties
realajai situacijai un klat par augstskolu, kura augstu tiek vértéta dazadiba.
Integracijas prasmju apgtsana augstskola ne tikai veicina pozitivas attieksmes
veido$anos pret kultaru daudzveidibu, bet ari palidz studentiem lidzvértigi un
sekmigi darboties daudzkultaru videé.

Augstskolai ir iespéjams racionali izmantot savas iespéjas sekmét studentu in-
tegracijas prasmju veidosanos:

1)

2)

3)

popularizéjot dazadibu studiju procesa - studiju kursu satura, studiju me-
todés, formas un lidzeklos, macibspéku darbiba, zinatniski pétnieciskaja
darba;

atbalstot arpusstudiju aktivitates daudzkultaru vidé, studentiem iesaistoties
augstskola un arpus augstskolas organizétos kulturas, izglitojosos, sporta
pasakumos u. tml; kolektivos augstskola un arpus augstskolas — koros, deju
ansamblos, teatra studijas, interesu klubos u. tml;

sekméjot atskirigas kultaras piederibas studentu neformalu komunikaci-
ju, pielagojot augstskolas iekséjo vidi studentu neformalas komunikacijas
veicinasanai.

Integracijas prasmju veido$anas realizésies tikai tad, ja augstskola tiks nodro-
$inata tada vadiba, kas sekmé $o prasmju veidosanos, t. i., vadiba, kas atbalsta

dazadibu

1) augstskolas politikas izstradé un realizacija,

2) augstskolas vides veidosana,

3) administracijas, macibspéku un studentu savstarpéjas sadarbibas un komu-

nikacijas procesa.
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PROMOCIJAS DARBA STRUKTURA

Promocijas darbs sastav no ievada, divam dalam, literataras saraksta, secinaju-
miem, ieteikumiem un 9 pielikumiem.

Ievada skaidrota pétamas problémas aktualitate, noteikts pétijjuma objekts,
meérkis, uzdevumi un jautajumi, ka ari raksturots pétijjuma veids, baze un posmi.
IzKlastits pétijuma teorétiskais un metodologiskais pamats, zinatniska novitate un
aizstavésanai izvirzitas tézes. Uzskaititas autores zinatniskas publikacijas un sniegta
informacija par piedali$anos zinatniskajas konferenceés.

Darba 1.1. nodala analizéti integracijas teorétiskie aspekti misdienu Latvijas
konteksta: 1.1.1. apaks$nodala skaidroti jédzieni “integracija’, “integracijas process”,
“integréta sabiedriba’, “akulturacija’, “asimilacija”; 1.1.2. apak$nodala analizéti integ-
raciju ietekméjosie faktori sabiedriba un izglitiba.

1.2. nodala raksturotas integracijas prasmes, to veido$anas iespéjas un realizaci-
jas nosacijumi augstskola, ka ari analizéta studentu integracijas prasmju veidosanas
vadiba augstskola un struktarmodelis, ka sekmét prasmju veidosanos.

Darba 2. dala pétitas augstskolas iespé&jas sekmét studentu integracijas pras-
mju veido$anos, analizéta studentu integracijas prasmju veido$anas programma, ka
ari izvértéta studentu integracijas prasmju veidosanas struktirmodela efektivitate
augstskola.

2.1. nodala raksturota pétijuma organizacija un metodologija. 2.2. nodala pétitas
augstskolas iespéjas uzlabot studentu integracijas prasmju veidosanos un analizéti

1) augstskolas darbibu reguléjosie dokumenti,

2) augstskolas vide ka daudzkultiru izglitibas vide,

3) macibspéku darbiba daudzkultaru vide,

4) studentu sadarbibu veicino$u studiju metozu, formu un lidzek]u izmanto-

$anas iespéjas studiju procesa,

5) studiju programmu kursu apraksti starpkultiru jautajumu un studentu in-

tegracijas prasmju veidosanas konteksta.

2.3. nodala analizéta studentu integracijas prasmju veido$anas programma un tas
realizacija.

2.4. nodala izvertéta studentu integracijas prasmju veido$anas programmas
efektivitate.

Pétijuma nobeiguma apkopoti galvenie secinajumi un ieteikumi, ka sekmét stu-
dentu integracijas prasmju veidoSanos.

Pétijumam pievienots izmantotas literatiiras saraksts un pielikumi.
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1. VISPARIGS PARSKATS PAR PETIJUMA REZULTATIEM.
TEORETISKI PETNIECISKA DALA

1.1. Integracijas teorétiskie aspekti miisdienu Latvijas konteksta

1.1.1. Integracijas jédziena skaidrojums

Teorétiskaja literatiira integracija skaidrota ka process, kura laika atskirigi ele-
menti tiek apvienoti vienota veseluma, taja pasa laika nezaudgjot savas raksturiga-
kas ipasibas. Integracija var izpausties gan ka process, gan ka rezultats (Baker, Jones,
1998; Comas-Diaz, 1994; Broliss, 1999).

Pamatojoties uz Beikera (Baker, Jones, 1998) viedokli, integracija ka rezultats
izpauzas tad, ja

1) sabiedriba pastav kopigas vértibas un mérki,

2) dazadas etniskas grupas lidzdarbojas valsts dzive,

3) sabiedriba ir kopiga sazinas valoda,

4) saglabajas kultaru daudzveidiba.

Pastav vairaki integracijas veidi:

1) etniska integracija,

2) komunikativa jeb sazinas integracija,

3) lingvistiska integracija,

4) politiska integracija,

5) ekonomiska integracija,

6) sociala integracija.

Darba autore uzskata, ka masdienu Latvija ir daudznacionala valsts un tapéc
ir svarigi pielagoties “daudzkulttiru realitatei”. Vienotu un vienlidzigu, t. i., integreé-
tu, sabiedribu raksturo tas loceklu - gan latvie$u, gan mazakumtautibu - pozitiva
attieksme pret dazadibu, tadeé] ir buatiski pétit faktorus, kas Latvija kavé vai veicina
integrétas sabiedribas veido$anos.

1.1.2. Integraciju ietekmeéjosie faktori

Integraciju ietekméjosie faktori sabiedriba

Paslaik sabiedribas integraciju Latvija visnozimigak ietekmé sabiedribas saskel-
tiba. Saskana ar teorétiskas literatGras atzinam (MuiZnieks, 2007; MuiZnieks u.c. au-
tori, 2010; Vebers, Pabriks, Abolting, 2001; Véebers, 2004, 2007) sabiedribas saskeltiba
Latvija izpauzas vairakos veidos:

1) arvien lielaka valsts un sabiedribas atsve$inasanas un sabiedribas neuzticiba

valsts institticijam,
2) mazakumtautibu vaja piederiba valsts pilsonu kolektivam,
3) integracijas jédziena negativa izpratne,

16



4)

5)
6)
7)

sabiedribas dali$anas cilvékos, kas neprot latviesu valodu, un cilvékos, kas
to prot,

masu mediju negativa loma,

atskiriga véstures notikumu izpratne,

neveiksmigi realizéta integracijas politika.

Sekmigu integraciju ietekmé cilvéku izglitibas limenis un paaudzu piederiba.
Sekmigak integrésies jauniesi, jo vini izglitibu un audzinasanu ir ieguvusi neatkari-
gaja Latvija. Tapéc ir svarigi pétit faktorus, kas ietekmé jaunie$u integracijas procesu

izglitiba.

Integraciju ietekmeéjosie faktori izglitiba

Integraciju negativi ietekméjosie faktori izglitiba ir sadi:

1)

2)

divu paralélu sistému - ta saukto latvie$u un krievu macibu iestazu - pasta-
véSana;

dazadibas nepietiekama respekté$ana izglitibas iestadés. Lai ari tikai Latvija
var nodrosinat latvie$u kultiras un valodas saglabasanu, izglitibas iestadés
ir jamaca cienit visu etnisko grupu parstavjus, ir nepiecieSams atzit Latvijas
sabiedribas multikulturalo raksturu. Parmainam ir jabat ari latviesu izgliti-
bas iestadeés, tas nedrikst bat noskirtas no Latvijas sabiedribai vitali svariga
integracijas procesa. Svarigi ir apliecinat ne tikai savu kultaras identitati,
bet ari darboties arpus savas etniskas kultiras robezam.

Viens no iespéjamiem risinajumiem, ka veicinat dazadibu izglitibas iestades, ir
sekmeét studentu integracijas prasmju veido$anos. To raksturojums, veidosanas ie-
spéjas un realizacijas nosacijumi augstskola analizéti nakamaja nodala.

1.2. Integracijas prasmju raksturojums, to veido$anas iespéjas

un iespéju realizacijas nosacijumi augstskola

1.2.1. Integracijas prasmju raksturojums

Integracijas procesu negativi ietekméjoso faktoru ietekmi iespéjams mazinat,
veicinot studentu integracijas prasmju veidosanos augstskola - ja studentiem un sa-
biedribas locekliem ir nepiecieS$amas prasmes, integracijas process var norisinaties
sekmigi. Pedagogijas un psihologijas literatara jédziens “integracijas prasmes” nav

definéts.

Pamatojoties uz dazadu autoru izstradatajam visparigajam prasmju definici-
jam (Spona, 2006; Zogla, 2001; Kuzmina, 1996; Prets, 2000; Sarpa, 2009; HodZsone,
2001; Platonovs, 1972), dokumentu analizi - Eiropas Padomes izstradato “Muziz-
glitibas memorandu” (2000), Eiropas Pamatprincipu kopumu par pamatprasmém
muzizglitibai (2006), ASV organizacijas “Partneriba 21. gs. prasmém” (Partnership
for 21st Century Skills) (2009) un Singapuras Izglitibas ministrijas izstradatajiem
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dokumentiem (2010), Pasaules Izglitibas inovaciju samita Katara vadlinijam (2010),
ka ari teorétiskas literatiiras atzinam par nepieciesamibu pielagoties “jaunajai daudz-
kultaru realitatei’, var apgalvot, ka, pieaugot sabiedribas daudzveidibai, ari pasai sa-
biedribai jaatrod realajai dzivei atbilstosa pieeja:

1) sadzivojot ar citado, augstu vértéjot kultaru dazadibu, t. i., sekméjot tadu
atSkirigas kultaras piederibas parstavju savstarpéjo attiecibu veido$anos,
kuram raksturiga kultaru vienlidziba, abpuséja papildinasanas un pielago-
$anas, nevis konkurence (Parekh, 2006; Banks, Manks, 2004; Pang, 2001;
Batelaan, 1998; Gupta, Ferguson, 1997; Cohen, 1994);

2) aktivi lidzdarbojoties - diskutéjot, izsakot un pamatojot savu viedokli, ka
ari cienot at$kirigu parliecibu, protot risinat konfliktus, protot vienoties un
pienemt kopigus lémumus (Cohen, Lotan, 1997; Petursdottir, 2009; Kagan,
1994; Mushi, 2004; Sierens, 2000);

3) sadarbojoties un saprototies ar atskirigas kultiiras piederibas parstavjiem,
jo tikai savstarpéjas komunikacijas procesa iespéjams mainit negativo at-
tieksmi pret dazadibu (mazinat stereotipus un aizspriedumus par atskirigas
kultaras piederibas parstavjiem) (Allport, 2010; Banks et al., 2001; Batela-
an, 1998; Deardorff, 2006; MuiZnieks, 2007).

Nemot véra minétos nosacijumus, autore ir izstradajusi integracijas prasmju de-
finiciju: integracijas prasmes ir to zinasanu, pieredzes un attieksmju kopums, kas
nepiecieSams, lai individs integrétos, t. i., spétu sekmigi un lidzveértigi darboties
daudzkultiru vidé - atskirigas kulttras piederibas parstavju sadarbibas un komu-
nikacijas procesa respektéjot dazadibu, savstarpéji bagatinoties, tomér nezaudéjot
savas dzimtas kultiiras un valodas savdabibu. Studentu integraciju grupa, augstskola
un sabiedriba veicina $adas integracijas prasmes:

1) prasme dzivot un macities daudzkultaru vide,

2) prasme sadarboties kopigu léemumu pienemsana,

3) prasme sadarboties un komunicét.

Integracijas prasmes veidojas ilgstosi un var pilnigoties bezgaligi. Studentu in-
tegracijas prasmju veido$anos iespéjams veicinat augstskola. Péc tam, kad studenti
bis apguvusi un pilnveidojusi integracijas prasmes, viniem bis vieglak integréties
sabiedriba.

Studentu integracijas prasmes palidz studentiem veiksmigak integréties augst-
skola un sabiedriba, tapéc pétijuma bija svarigi noskaidrot augstskolas iespé&jas sek-
meét studentu integracijas prasmju veido$anos.

1.2.2. Studentu integracijas prasmju veido$anas iespéjas augstskola,

to raksturojums

Studentu integracijas prasmes veidojas integracijas procesa augstskola. Augst-
skolai ka institacijai ir iek$éjais potencials, iespéjas, ka sekmét studentu integ-
racijas prasmju veido$anos. Saskana ar Augstskolu likumu (1995) augstskolas ir
augstakas izglitibas un zinatnes institacijas, kas isteno akadémiskas un profesionalas
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programmas, ka ari nodarbojas ar zinatni, pétniecibu un maksliniecisko jaunradi.
Tapéc studentu integracijas prasmju veido$anos augstskola var sekmét, izmantojot
iespéjas, ko piedava dazadibu popularizéjoss studiju process (studiju saturs, studi-
ju metodes, formas un lidzekli, macibspéku darbiba, pétnieciskais darbs) un arpus-
studiju aktivitates daudzkultaru vidé — studentu piedalisanas augstskola un arpus
augstskolas organizétos kultaras, izglitojosos, sporta u. tml. pasakumos, ka ari stu-
dentu iesaistiSanas dazados kolektivos augstskola un arpus augstskolas — koros, deju
kolektivos, interesu klubos u. tml. Augstskola iespéjams veicinat gan formalu, gan
neformalu komunikaciju, ka rezultata studenti apgist integracijas prasmes.

Teorétiskaja literatiira ir maz pétitas studentu integracijas prasmju veido$anas
iespéjas un to realizacijas nosacijumi augstskola.

Ka iepriek§minéts, viena no iespéjam, ka studiju procesa sekmét studentu integ-
racijas prasmju veido$anos, ir studiju kursu saturs.

Studiju kursu saturs ka studentu integracijas

prasmju veidosanas iespéja

Studiju kursu saturs varétu sekmét gan studentu, gan macibspéku starpkulttiru

kompetences veido$anos, lai gan paslaik, péc autores novérojumiem, augstskola stu-
diju kursu saturs vaji atspogulo sabiedribas daudzveidibu, pieméram, dazadu Latvija
dzivojosu tautibu ieguldijumu Latvijas attistiba.

Studiju kursu saturu var izmantot, lai veicinatu studentu integracijas prasmju

veidosanos:

1) izstradajot studiju kursus, kas veicina studentu starpkultiru kompetences
veido$anos. Témas: novérojumi par citam kulttram, stereotipi, starpkultaru
konflikti un to risinasanas iespéjas, starpkultiru komunikacija un tas sek-
meésanas iespéjas u. tml,;

2) popularizéjot daudzkultiru sabiedribas un daudzkultiru izglitibas vides
pozitivo lomu, pieméram, iepazistinot ar atskirigas kultaras piederibas par-
stavju intelektualajiem, kultairas, tehniskajiem un citadiem sasniegumiem
Latvijas attistiba, pieméram, ar krievu arhitekta Eizensteina ieguldijumu
Latvijas arhitektara u. tml,;

3) istenojot saistitu studiju kursu satura un starpkultiru jautajumu apguvi,
lai palidzétu studentiem izprast starpkultiru témas nozimigumu ari citos
studiju kursos. Sasaistot arhitektiiras, projektésanas un psihologijas studi-
ju kursos iegato informaciju, var izstradat veiksmigu arhitekttras projektu,
pieméram, slimnicas ékas izbavei, nemot véra gan projektésanas nosaciju-
mus, gan slimnieku psihologiskas un kultiras vajadzibas (pieméram, re-
ligiskas vajadzibas — izbavéjot kapelu, intelektualas vajadzibas - ieklaujot
bibliotéku, kura pieejama literattira dazadas valodas).

Vél viena iespéja studiju procesa sekmét studentu integracijas prasmju veidosa-

nos ir studiju metodes, formas un lidzekli.
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Studiju metodes, formas un lidzekli ka integracijas prasmju

veidoSanas iespéjas

Mazakumtautibu studentu klatbutne ir muasdienu realitate augstskolas ar latvie-
$u macibvalodu, un macibspékiem ir japielagojas darbam daudzkultaru vidé, lai vei-
cinatu sadarbibu, sapratni un toleranci.

Islandie$u sociologe Petursdotira (Petursdottir, 2009) uzskata, ka studentu sa-
darbibas prasmju veido$anos sekmé tadas studiju metodes, formas un lidzekli, kur
studenti var bat aktivi, var sadarboties cits ar citu un parliecinaties, ka kultaru
daudzveidiba ir prieksrociba. Ka vispiemérotako studiju metodi vina min kooperati-
vo macisanos, jo tas mérkis ir ne tikai pilnveidot studiju kursu satura apguvi, bet ari
studentu socialo maciSanos.

Sadarbibas metozu pétniece Andersone (2004) atzist, ka diemzél izglitibas ies-
tazu ikdienas darba gan Latvija, gan citas valstis kooperativa maci$anas ir reti un
neprofesionali izmantota studiju forma. Parasti macibspéki aizbildinas ar laika tra-
kumu un apgalvo, ka kooperativa maciSanas praksé ir griti ievieSama un vadama.

Lai kooperativa maci$anas studentu integracijas prasmju veido$anas procesa
batu efektiva, janem véra divi galvenie nosacijumi:

1) macibspékiem javeido heterogénas grupas, iesaistot darba dazadas tautibas,

statusa, zina$anu un prasmju studentus kopéja uzdevuma veiksanai;

2) javeicina visu studentu iesaistifanas darba procesa, ari to, kuri pasi neve-
las iesaistities vai netiek iesaistiti grupas kopéja darba, t. i., zema statusa
studenti.

Studentu sadarbibas prasmju veidoSanos sekmé ari spélu, macibu ekskursiju,
diskusiju izmanto$ana studiju procesa. Jauzsver, ka visu iepriek§minéto studiju me-
tozu, formu un lidzeklu izmantos$anas gadijuma studentiem vélams analizét savu sa-
darbibu un komunikaciju darba procesa.

Sekmiga integracijas prasmju apguvé loti liela nozime ir arT macibspékiem.

Macibspéku darbiba studentu integracijas prasmju veido$anas procesa

Macibspéku un studentu veiksmiga sadarbiba ir svarigs nosacijums, lai studenti
apgutu integracijas prasmes. Macibspéku darbiba ka integracijas prasmju veido$anas
veicinataja var izpausties divos veidos:

1) ka daudzveidibas popularizé$ana docétaja studiju kursa:

o sekméjot atskirigas kultiras piederibas studentu sadarbibu un komu-
nikaciju: izmantojot studentu sadarbibu veicinos$as studiju metodes,
formas un lidzeklus-kooperativo grupu darbu, paru darbu, diskusijas,
spéles nodarbibas;

o sadarbojoties ar studentiem zinatniski pétnieciskaja darba:

o atbalstot studentu piedaliSanos starptautiskas zinatniskajas konfe-
rences,
o sekméjot atkirigas kultiiras piederibas studentu savstarpéjo sadarbibu;
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o iesaistot studentus praksé uznémumos un iestadés, kur studentiem ja-
strada daudzkultiru vidé;

o kopa ar studentiem analizéjot studentu sadarbibas procesu un starpkul-
taru komunikacijas problémas;

o popularizéjot un sava darbiba praktizéjot daudzveidibu - to, ka pastav
visdazadakie skatijumi un pieredze ikviena jautajuma, jebkuras probleé-
mas risinasana, tomér daudzveidibas jautajumi vienmér bus saistiti ar
dialogu - prasmi vienoties un bat iecietigiem;

o sekméjot studentu valodas apguves prasmju veidosanos:

o izstradajot uzdevumus, kuru izpildei nepiecie$ama vairaku valodu
prasme — krievu, anglu/vacu,
o organizéjot vieslektoru lekcijas krievu, anglu/vacu valoda;

o ieklaujot sava docétaja studiju kursa starpkultaru jautajumus;

o izstradajot uzdevumus, kuru izpildei nepieciesams apmeklét arpusstu-
diju aktivitates - izglitojosus, kultaras, sporta u. tml. pasakumus gan
augstskola, gan arpus augstskolas, lai veicinatu studentu iepaziSanos ar
latvie$u un citu Latvija dzivojo$u tautibu kultiras vidi;

2) ka studentu komunikacijas un sadarbibas veicinasana neformala videé:

o sekméjot studentu iesaistisanos arpusstudiju aktivitatés,

« organizéjot macibu ekskursijas,

 veicinot studentu piedaliSanos augstskolas vasaras nometnés, plenéros
u. tml.

Studentu integracijas prasmju veido$anos augstskola var sekmét ne tikai studiju
procesa, bet arl arpusstudiju aktivitatés.

Arpusstudiju aktivitates ka studentu integracijas prasmju veidosanas

iespé&ja augstskola

Studentu integracijas prasmju veido$ana loti nozimiga ir studentu iesaistiSana

arpusstudiju aktivitatés:

1) pasakumos, ko riko augstskolas arpusstudiju organizatori (kultiiras projek-
tos, sarikojumos, konkursos, vasaras plenéros, nometnés, ekskursijas, festi-
valos, izstadés, koncertos u. tml.);

2) augstskolas kolektivos (koros, deju ansamblos, teatra studijas, radosajas
darbnicas, interesu klubos u. tml.).

Katra augstskola darbojas vairakas organizacijas, kuru parzina ir studentu ar-
pusstudiju aktivitates — Studentu parlaments, Studentu klubs, Kultaras centrs, Sporta
klubs. Studentiem iespéjams iesaistities visdazadakajas un vinu interesém vispiemé-
rotakajas aktivitatés. Studentiem iesaistoties arpusstudiju aktivitatés, tiek veicinata
ari vinu neformala komunikacija. Tomér pastav ari citi veidi, ka augstskola sekmét
studentu neformalo komunikaciju.
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Neformala komunikacija ka studentu integracijas prasmju veido$anas

iespéja augstskola

Saskana ar ASV socialpsihologa Alporta (Allport, 2010) 20. gs. 50. gados izstra-
dato kontaktu teoriju ir svarigi nodrosinat sadus nosacijumus, lai starp atskirigas
kultaras piederibas parstavjiem veidotos iecietiga komunikacija:

1) organizacijas vai iestades atbalsts neformalai komunikacijai,

2) vienads komunikacijas dalibnieku statuss,

3) konkurences neeksistésana starp komunikacijas dalibniekiem,

4) kopigi mérki komunikacijas dalibniekiem.

Péc darba autores domam, augstskola $ie nosacijumi tiek nodrosinati studentu
neformalas komunikacijas procesa. Studentu integracijas prasmju veidos$anos nefor-
malas komunikacijas procesa augstskola iespéjams sekmét:

1) nodrosinot studentu grupu ar auditoriju - telpu (lidzigi ka klases telpu sko-

13), kur studenti var ne tikai macities, bet ari pastavigi uzturéties nodarbibu
starpbrizos, kuru pasi var palidzét iekartot, kur var pulcéties, sarunaties,
dzert téju, klausities maiziku u. tml;

2) nodrosinot studentus ar telpam maltites ieturé$anai (édnicu un kafejnicu)

un sarunam;

3) iekartojot augstskola telpas studentu briva laika pavadiSanai, pieméram,

sporta zali, kino/mizikas studiju, izstazu telpu u. tmly

4) popularizéjot bibliotékas ka tadas vietas nozimi, kur studenti var kopigi

macities, konsultéties ar grupas biedriem, apmainities ar informaciju, saga-
tavoties un izméginat prezentacijas;

5) organizéjot aktivitates augstskola, kur piedalas dazadu fakultasu studenti,

6) rikojot pasakumus kopa ar citu augstskolu studentiem.

Tomér studentu integracijas prasmju veido$anas iespéjas realizésies tikai tad,
ja tiks nodrosinati nepiecieSamie objektivie apstakli — labvéliga augstskolas vide un
atbalstosa augstskolas politika, ka ari subjektivais faktors — augstskolas personala (jé-
dziens lietots atbilstosi Augstskolu likumam (1995)) vélme sadarboties.

1.2.3. Nosacijumi studentu integracijas prasmju veido$anas iespeju
realizacijai augstskola

Politika

Viens no svarigakajiem nosacijumiem, lai veidotos studentu integracijas pras-
mes, ir atbalstosa augstskolas politika. Augstskolas darbojas saskana ar LR Satversmi
(1922), LR Izglitibas likumu (1998), Augstskolu likumu ((1995) un vélak veiktajiem
likuma grozijumiem), likumu “Par zinatnisko darbibu” (2005), citiem normativajiem
aktiem un attiecigas augstskolas Satversmi.

Ta ka viena no studentu integracijas prasmju veidosanas iespéjam ir studiju
process (studiju kursu saturs, studiju formas, metodes, lidzekli, macibspéku darbi-
ba, zinatniski pétnieciskais darbs, prakse), darba autore pétija, ka Augstskolu likums
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sekmé studiju procesa izmanto$anu studentu integracijas prasmju apguvé. Pétijuma
rezultata tika konstatéts, ka saskana ar Augstskolu likumu augstskolu autonomija
izpauzas tiesibas patstavigi noteikt studiju saturu un formas. Akadémiskais perso-
nals ir tiesigs izvéléties macibu metodes. Augstskolas izstrada studiju programmas,
izraugas akadémisko personalu, iekarto laboratorijas, darbnicas, bibliotékas un citas
struktdras ta, lai studéjosajiem dotu iespéjas ieguit zinasanas, akadémisko izglitibu
un profesionalo prasmi atbilsto$i zinatnes attistibas limenim un Latvijas kultaras
tradicijam. Tatad studiju programmas tiek izstradatas, macibspéki izraudziti un
augstskolas ieks$éja vide piemérota ne tikai atbilstosi zinatnes attistibas limenim, bet
ari Latvijas kultairas tradicijam. Péc autores domam, $ie likuma nosacijumi vértéjami
ka tadi, kas atbalsta daudzkultaru vidi, tomér tie ari ir vienigie, kas ietver ar Latvijas
kultaras tradicijam saistitu informaciju. Augstskolu likuma nav minéti noteikumi,
kas sekmétu studentu integracijas procesu vai integracijas prasmju veido$anos.

Autores pétijuma analizéta arl RTU Satversme (2007), kas izstradata saskana ar
Augstskolu likumu. Tapéc, lidzigi ka Augstskolu likuma par augstskolu autonomiju,
ari RTU Satversmé noteikts, ka atbilstosi mérkim un uzdevumiem RTU savas auto-
nomijas ietvaros nosaka studiju saturu un formas, izstrada studiju programmas un
nodrosina to kvalitativu realizaciju. Diemzél ari RTU Satversmé nav minéti konkréti
noteikumi, kas veicinatu tadu studiju satura un formu izmantosanu, kas sekmétu
studentu integracijas prasmju veido$anos.

Tomeér atbalsts daudzkultiiru sabiedribai un daudzkultiru izglitibas videi pausts
Satversmes punkta par tiesibam iegut izglitibu, kas izstradats saskana ar LR Izgliti-
bas likumu. Taja noteikts, ka jebkuram Latvijas pilsonim un personam, kuram ir LR
izdota nepilsona pase, ka ari personam, kuram ir pastaviga uzturé$anas atlauja ne-
atkarigi no dzimuma, sociala un mantiska stavokla, rases un nacionalas piederibas,
politiskajiem uzskatiem un religiskas parliecibas, ir tiesibas iegit RTU akadémisko
un profesionalo izglitibu.

Pozitivi vértéjams RTU Satversmé noteiktais augstskolas vadibas institiiciju
pienakums atbalstit un sekmét studentu pasparvaldes darbibu, jo tas uzdevums ir
aizstavét un parstavét studentu intereses akadémiskas, materialas un kultaras dzives
jautajumos augstskola un citas valsts institacijas.

Pétijuma analizéta ari LR Satversme, jo gan Augstskolu likums, gan RTU Satvers-
me izstradata, pamatojoties uz LR Satversmi. Péc autores domam, studentu integra-
cijas prasmju veido$anos augstskola sekmétu lidziga ka LR Satversmes 114. panta
ieklausana Augstskolu likuma, ka ari Augstskolas Satversmé. Minétaja panta no-
teikts: “Personam, kuras pieder pie mazakumtautibam, ir tiesibas saglabat un attistit
savu valodu, etnisko un kultaras savdabibu” Lidziga panta ieklauSana Augstskolu
likuma un RTU Satversmé apstiprinatu augstskolas politikas atbalstu kultaru daza-
dibai augstskola.

Augstskolas politika ir viens no svarigakajiem studentu integracijas prasmju
veido$anas nosacijumiem, tacu vél viens un tikpat nozimigs nosacijums ir labvéliga
augstskolas vide.
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Vide

Lai augstskola sekmigi noritétu studentu integracijas prasmju veido$anas, viens
no svarigakajiem nosacijumiem ir labvéliga, integréjosa augstskolas vide, t. i., tada
izglitibas vide, kas atbalsta dazadibu. Tiesi dzivojot, stradajot un macoties daudzkul-
taru vidé, mainas studentu, macibspéku un administracijas attieksme pret dazadibu.
Saskana ar sociologi Golubevu (2005) “més visi esam daudzkultiiru sabiedribas cil-
véki, masu kultaras identitate ir dinamiska un mainiga”

Dazadibu atbalstosa vide ir vide:

1) kas pienem atskirigas kultiras piederibas parstavju kultiras atskiribas:

o dzivesveida,

o pasaules uztveres,

« mentalitates u. tml;

2) kur jebkuras kultairas piederibas parstavji (gan latviesi, gan mazakumtauti-
bu parstavji) nejat savas kultaras identitates (lingvistiskas, etniskas, religis-
kas u. tml.) apdraudétibu;

3) kur macibspéki apzinas savu butisko nozimi studentu integracijas pras-
mju veidos$anas sekmésana, palidzot studentiem risinat gratibas, kas rodas
starpkultaru sadarbibas un komunikacijas procesa;

4) kur tiek lietotas dazadas valodas - latviesu, krievu, anglu, vacu u. c.

Turklat, lai nodrosinatu studentu sekmigu integracijas prasmju veidoSanos

augstskola, ir svarigi veidot tadu vidi, kura studenti jatas drosi, novérteéti, kurai stu-
denti vélas izjust piederibu, t. i., vidi, kura

1) tiek veicinata studentu psihologiska labklajiba (emocionalais komforts, dro-
§iba, sociala labsajata);

2) ir noteikti skaidri, visiem studentiem zinami noteikumi un pienakumj;

3) tiek ievéroti demokratijas principi:

o studentiem aktivi sadarbojoties ar Studentu parlamentu augstskolas po-
litikas veido$ana,

o studentiem sadarbojoties ar macibspékiem studiju kursu izstrade, studi-
ju procesa organizésana, studiju metozu, formu un lidzeklu izvéle, vérte-
$anas procesa u. tml.,

o studentiem aktivi izsakot savu viedokli, piedaloties diskusijas;

4) tiek veicinata studentu sabiedriska dzive augstskola.

Vél viens nozimigs nosacijums studentu integracijas prasmju veido$anas proce-

sa ir sadarbiba.

Sadarbiba

Sadarbiba augstskola vai augstskolas personala (studentu, macibspéku, admi-
nistracijas) vélme sadarboties, péc darba autores domam, ir svarigakais nosacijjums
studentu integracijas prasmju veido$anas procesa, jo augstskolas vide veidojas un
politika istenojas augstskolas personala savstarpéjas sadarbibas rezultata. Tapéc
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pétijuma bija butiski noskaidrot, kadai jabut augstskolas personala sadarbibai, lai
veicinatu studentu integracijas prasmju veido$anos.

Saskana ar teorétiskas literattras analizi (Cohen, 1994; Kagan, 1994; Petursdot-
tir, 2009; Austers u. c., 2006, 2007; Zepa u. c., 2004, Odina, 2004), darba autore se-
cina, ka sadarbibas procesu, kas veicina studentu integracijas prasmju veido$anos
augstskola, raksturo

1)
2)

3)

4)

savstarpéja palidziba,

savstarpéja pielagosanas, kompromisu pielausana, prasme risinat konflik-
tus,

sadarbibas procesa dalibnieku pozitiva attieksme pret daudzkultaru sabied-
ribu un daudzkultaru izglitibas vidi,

sadarbibas procesa dalibnieku kopigas vértibas, mérki, intereses.

Pamatojoties uz studentu integracijas prasmju veido$anas iespéju un to reali-
zacijas nosacijumu izpéti augstskola, tika izstradats struktarmodelis, ka sekmét stu-
dentu integracijas prasmju veidosanos (1. att.).

1.2.4. Studentu integracijas prasmju veido$anas struktiirmodela
izstrade

Sadarbiba

Studiju Arpusstudiju
process aktivitates

Neformala
komunikacija

N

Prasmes

1. attéls. Studentu integracijas prasmju veido$anas struktiirmodelis augstskola

25



Struktarmodelis tika realizéts, vadot studentu integracijas prasmju veido$anas
procesu augstskola. Autore struktirmodela darbibu apliko, ka vienotu procesu, kuru
vada augstskolas administracija un studentu pasparvalde sadarbiba ar macibspékiem
un studentiem. Sadu procesa vadibu raksturo turpmak minétie principi:

1) skaidri noteikta darbiba,

2) brivpratiba,

3) kopveselums,

Studentu integracijas prasmju veido$anas procesu nepiecieSams vadit, tapéc na-
kamaja nodala analizéta procesa vadiba.

1.2.5. Studentu integracijas prasmju veidoSanas procesa vadiba

Studentu integracijas prasmju veidoSanas augstskola ir process, kas mérktiecigi
javada. Augstskola ir organizacija ar vienotiem mérkiem, uzdevumiem un ricibas
programmu, kas vada $o procesu. Procesa vadibu var interpretét ka menedzmentu.

Saskani ar teorétiskas literatiiras atzinam (Smite, 2006b; Praude, Belcikovs,
2001) cetras galvenas menedzmenta funkcijas ir planosana, organizé$ana, motiveé-
$ana un kontrole.

Autore uzskata, ka minétas menedzmenta funkcijas var attiecinat ari uz stu-
dentu integracijas prasmju veidosanas procesa vadibu augstskola. Tapéc, izstradajot
ieprieks aplikota studentu integracijas prasmju veidosanas struktirmodela realiza-
cijas shému (2. att.), vispirms tiek izzinata reala situacija, izvirzits konkréts mérkis,
kura izpilde atspogulojas programmas izstrade, izvéléti programmas realizacijai ne-
piecie$amie lidzekli, formas un metodes, analizéts programmas realizacijas process
un noveértéta programmas efektivitate.

Integracijas

prasmju
lepaziSanas ar veido$anas

realo situaciju

programmas
izstrade
Integracijas Integracijas
prasmju prasmju
veidoganas <:| veidoanas
struktirmodela programmas
novertéjums realizacija

2. attels. Studentu integracijas prasmju veido$anas struktirmodela realizacijas shéma
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Autore uzskata par nepiecieSamu turpmak aplakot katru vadibas posmu atse-
vigki.
1. Iepazi$anas ar realo situaciju:

1) analizét augstskolas pieeju studentu integracijas prasmju pilnveidei,

2) apspriesties ar
o augstskolas administracijas parstavjiem,

o macibspékiem,

o studentiem,

o uzpémumu un organizaciju parstavjiem, kuri saistiti ar apgaistamo speci-
alitati,

o studentu pasparvaldes parstavjiem,

o augstskolas arpus studiju darba organizatoriem par iespéjam uzlabot
studentu integracijas prasmju veido$anos augstskola, ka ari nosaciju-
miem $o iespéju realizacijai.

2. Studentu integracijas prasmju veido$anas programmas izstrade:

1) izstradat programmu atbilstosi struktirmodela pamatprincipiem,

2) iepazistinat ar programmu augstskolas administracijas parstavjus, macib-
spékus, studentu pasparvaldes parstavjus.

3. Studentu integracijas prasmju veido$anas programmas realizacija:

1) izvéléties metodes, formas un lidzeklus programmas realizacijai,

2) informét augstskolas administracijas un studentu pasparvaldes parstavjus
par programmas realizacijas gaitu,

3) sadarboties un konsultéties ar programmas realizacijas procesa iesaistita-
jiem macibspékiem.

4. Studentu integracijas prasmju veidoSanas struktirmodela efektivitates novér-
téjums:

1) analizét studentu integracijas prasmju veidosanas efektivitati RTU eksperi-
mentalaja grupa, salidzinot ar RTU kontroles grupu un Transporta un sa-
karu institata izlasi,

2) izstradat ieteikumus studentu integracijas prasmju veido$anas sekmésanai,

3) iepazistinat augstskolas administracijas parstavjus ar struktirmodela reali-
zacijas rezultatiem un iespéjam ta ilgtspéjigai ievieSanai augstskola.

Realas situacijas analize un pétijums par augstskolas iespéjam sekmét studentu

integracijas prasmju veido$anos, ka arl programmas izstrade, tas realizacija un efek-
tivitates novértéjums atspogulots pétijjuma praktiskaja dala.
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2. VISPARIGS PARSKATS PAR PETIJUMA REZULTATIEM.
PRAKTISKI PETNIECISKA DALA

2.1. Pétijuma organizacija un metodologija

Integracijas procesa sekmeésana bitiska nozime ir sabiedribas vienotibai. Maza-
kumtautibu parstavju izvéle macities augstskolas ar latviesu macibvalodu varétu but
viens no lidzekliem, ka veicinat sabiedribas vienotibu. Tomér gan macibspékiem,
gan studentiem ir jabut sagatavotiem macities un stradat daudzkultaru vidé, tapéc ir
svarigi pétit iespéjas, ka sekmeét studentu integracijas prasmju veidosanos augstskola,
ka arl nosacijumus $o iespéju realizacijai. Darba autore ir izpétijusi studentu integ-
racijas prasmju veidosanas sekmésanu Rigas Tehniskaja universitaté, ka ari izstrada-
jusi un parbaudijusi struktarmodeli, péc kura sekmét studentu integracijas prasmju
veido$anos.

Pétijuma posmi
1. posms - realas situacijas izpéte: analizéta augstskolas pieeja studentu integracijas
prasmju veido$anas sekmésanai:

1) augstskolas darbibu reguléjoso dokumentu — Augstskolu likuma (1995) un
RTU Satversmes (2007) - analize studentu integracijas prasmju veidosanas
konteksta,

2) RTU vides ka daudzkultaru izglitibas vides izpéte,

3) macibspéku darbibas izpéte daudzkultaru vidé,

4) studentu sadarbibu veicino$u studiju metozu, formu un lidzek]u izmanto-
$ana studiju procesa, lai sekmétu studentu integracijas prasmju veido$anos:
tas izpéte,

5) studiju programmu kursu aprakstu izpéte starpkultiru jautajumu un stu-
dentu integracijas prasmju veidosanas konteksta.

2. posms - studentu integracijas prasmju veido$anas programmas izstrade atbilstosi
struktirmodela pamatprincipiem.

3. posms - studentu integracijas prasmju veidos$anas programmas realizacija.

4. posms - studentu integracijas prasmju veido$anas programmas efektivita-
tes izvértéjums, ieteikumu izstrade, ka sekmét studentu integracijas prasmju
veido$anos.

Pétijuma merkis

Pétijuma meérkis ir izstradat un aprobét studentu integracijas prasmju veidosa-
nas sekmésanas programmu, kas atbilst struktirmodela pamatprincipiem.

Pétijuma metodologija veidota, izmantojot Lasmana (2002), Geskes un Grin-
felda (2001, 2006), Kroplija un Ras¢evskas (2004) izstradatas teorétiskas nostadnes.
Promocijas darbs ir eksperimentals pétijums ar kvantitativa un kvalitativa pétijjuma
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iezimém un ir vérsts uz studentu integracijas prasmju veido$anas iespéju izpéti
augstskola.

Pétijuma dati iegati gan ar autores tieSu lidzdalibu (dokumentu pétiSana, disku-
sijas, eseja, aptaujas RT'U), gan bez tiesas lidzdalibas — aptauja Transporta un sakaru
institata (TSI).

2.2. Pétijuma 1. posms. IepaziSanas ar realo situaciju:
augstskolas iespéjas sekmét studentu integracijas prasmju
veidosanos

Viens no svarigakajiem studentu integracijas prasmju veido$anas nosacijumiem
ir augstskolas politika, tapéc pétijuma bija svarigi noskaidrot, ka augstskolas darbibu
reguléjosie dokumenti sekmé studentu integracijas prasmju veido$anos.

2.2.1. Augstskolas darbibu reguléjosie dokumenti studentu

integracijas prasmju veidosanas konteksta

Pétijuma merkis

Pétijuma mérkis ir noskaidrot, vai augstskolas darbibu reguléjosie likumi ietver
noteikumus par studentu integracijas prasmju sekmésanu, ka ari studentu integraci-
jas procesa veicina$anu.

Darba pétiti augstskolas darbibu reguléjosie dokumenti - Augstskolu likums
(1995) un RTU Satversme (2007) -, kas analizéti 2:3—teorétiski pétnieciskas dalas
1.2.3. apaks$nodalas “NepiecieSamie nosacijumi studentu integracijas prasmju reali-
zacijai augstskola” sadala “Politika”

Pétijuma bija svarigi noskaidrot ari augstskolas (RTU) vides ka daudzkultiru
vides raksturigakas iezimes.

2.2.2. Augstskolas vide ka daudzkultiru izglitibas vide

Iepazistoties ar realo situaciju augstskola, tika izpétita RTU vide no daudzkulta-
ru aspekta, izmantojot esejas “Manas studijas daudzkultiru vidé” kontentanalizi.

Esejas meérkis

Esejas mérkis bija noskaidrot $adus jautajumus:

1) vai RTU vidi var uzskatit par daudzkultaru vidi,

2) kadas ir RTU vides ka daudzkultaru vides raksturigakas iezimes,

3) Kka studenti jutas daudzkultaru vide,

4) vai studentiem ir vajadzigas prasmes dzivot un macities daudzkultaru vidé.
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Studiju procesa loti liela nozime ir macibspékiem, tadé] darba autorei butiski
bija noskaidrot ari $adus jautajumus:

1) ka macibspéki raksturo daudzkultiru vidi?

2) vai, péc macibspéku domam, daudzkultiru vide augstskola sekmé studentu
integracijas procesu?

3) vai macibspéki ir sagatavoti darbibai daudzkultaru vidé?

4) ka iespé&jams veicinat augstskolas macibspéku sagatavotibu darbibai daudz-
kultaru videé?

2.2.3. Macibspéku darbiba daudzkultiru vide

Pétijums tika veikts divos apaksposmos:

1) diskusija ar RTU macibspékiem,

2) RTU macibspéku aptauja.

Diskusijas mérkis bija noskaidrot macibspéku viedokli par vinu darbibu daudz-
kultaru vidé, un diskusijas dalibniekiem bija jaatbild uz iepriek§minétajiem jautaju-
miem. Diskusija iegatie dati tika apstradati, izmantojot kontentanalizi.

Aptaujas mérkis bija uzzinat macibspéku viedokli par studentu integracijas
prasmju sekmésanas iespéjam augstskola.

Realas situacijas noskaidrosanai tika pétita ari studentu sadarbibu veicinosu stu-
diju metozu, formu un lidzeklu izmanto$ana studiju procesa- ka ta sekmé studentu
integracijas prasmju veido$anos.

2.2.4. Studentu sadarbibu veicinosu studiju metoZu, formu un

lidzeklu izmanto$ana studiju procesa studentu integracijas prasmju

veidosanas sekmésanai

Pétijuma merkis

Pétijuma mérkis bija noskaidrot studentu un macibspéku viedokli par studentu
sadarbibu veicino$u studiju metozu izmantosanu studiju procesa, lai sekmétu stu-

dentu integracijas prasmju veido$anos. Salidzinata tradicionala grupu darba, koope-
rativa grupu darba, paru darba un individuala darba efektivitate.

Pétijuma metode

Pétijuma izmantota diskusijas metode. Lidzigi ka iepriek$minétaja pétiju-
ma posma par macibspéku sagatavotibu darbam daudzkultiru vidé, pétijuma dati
par studentu sadarbibu veicino$u studiju metozu, formu un lidzeklu izmanto$anu
studiju procesa tika iegiti ar diskusijas palidzibu, un dati apstradati, izmantojot
kontentanalizi.

Realas situacijas izpéte pieradija, ka augstskola netiek sekméta studentu integra-
cijas prasmju veido$anas, jo augstskola netiek nodrosinata

1) atbalstosa politika studentu integracijas prasmju veidosanas sekmésanai,
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2) labveéliga vide studentu integracijas prasmju veido$anas sekmés$anai,

3) sadarbiba (gan studentu - studentu, gan macibspéku - studentu, gan stu-
dentu - administracijas, gan macibspéku - macibspéku sadarbiba, gan ma-
cibspéku - administracijas) augstskola ir nepietiekama,

4) nepietiekama macibspéku sagatavotiba darbam daudzkultaru vide.

Balstoties uz izpétes rezultatiem un teorétiskajam atzinam, atbilstosi studentu

integracijas prasmju veidosanas sekmé$anas struktirmodela pamatprincipiem tika
izstradata un realizéta programma.

Darba autore pétija ari studiju kursu aprakstus (kopa 23) un konstatéja, ka tikai

piecos no tiem atspogulojas starpkultiiru jautajumi.

2.3. Pétijuma 2. un 3. posms. Programma
studentu integracijas prasmju veido$anas sekmeésanai
augstskola: izstrade un realizacija

Programma tika izstradata, lai sekmétu studentu integracijas prasmju veidosa-
nos augstskola. Ta tika realizéta 2010./2011. macibu gada 1. semestri — no septembra
lidz decembrim, kad eksperimentalaja grupa tika parbaudits studentu integracijas
prasmju veido$anas struktirmodelis augstskola.

2.4. Pétijuma 4. posms. Studentu integracijas prasmju
veido$anas programma augstskola:
efektivitates izvértéjums

Pétijuma mérkis

Pétijuma meérkis bija izvértét studentu integracijas prasmju veidoSanas prog-
rammas un lidz ar to struktirmodela efektivitati augstskola.

Lai realizétu izvirzito mérki, tika organizéta studentu aptauja. Aptauja piedalijas
pétijuma veikta eksperimenta dalibnieki - RTU eksperimentalas grupas studenti, ka
ari RTU kontroles grupas studenti un Transporta un sakaru institata studenti, lai
salidzinatu eksperimentalaja grupa realizétas integracijas prasmju veido$anas prog-
rammas efektivitati.

Secinajumi
Pétijuma rezultati pierada, ka eksperimentalas grupas studentiem veidojas in-

tegracijas prasmes: prasme dzivot un macities daudzkultiru vidé, sadarbibas un ko-
munikacijas prasme, prasme sadarboties kopigu [émumu pienemsana.
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Eksperimentalaja grupa, salidzinot ar RTU kontroles grupu, ka ari TSI izlasi,

tika konstatéts atSkirigas kultaras piederibas studentu sadarbibas un komuni-

kacijas pieaugums — pétijuma dati apliecina, ka eksperimentalaja grupa skalas

“Studentu integracija augstskolas socialaja vidé” ziemas meérijjuma vidéjais radi-

tajs ir par 0,27 punktiem augstaks (M = 3,76) neka rudens mérijjuma (M = 3,48),

un $1 atskiriba saskana ar veikto T-testa analizi ir statistiski nozimiga.

Pétijuma konstatéts, ka mainijusies studentu attieksme pret atskirigas kultaras

parstavjiem - ta kluvusi labveéligaka un pozitivaka.

Pétjjuma netika konstatétas statistiski nozimigas atskiribas studentu valodas

lietosanas ieradumos - gan latvie$u, gan mazakumtautibu studenti lieto dzim-

to valodu gimené, universitaté, draugu loka. Tatad dzimtas valodas lietosana

studentu savstarpéja sazina negativi neietekmé atskirigas kultaras piederibas

parstavju socializacijas procesu. Savukart studentu pozitiva attieksme pret kul-

taru, t. sk. valodu, dazadibu labvéligi ietekmé atskirigas kultaras piederibas

parstavju socializaciju. Integracijas prasmju apgiisana sekmé sadas attieksmes

veido$anos.

Studentu pozitivas attieksmes veidoSanas pret atskirigas kultaras piederibas par-

stavjiem, ka ari atskirigas kulttras piederibas studentu komunikacija un sadar-

biba tiek sekmeéta, ja:

1) studiju kursu satura tiek ieklauti starpkultaru jautajumi,

2) studiju procesa tiek izmantotas studentu sadarbibu veicinosas studiju me-
todes, formas un lidzekli,

3) tiek analizéts studentu savstarpéjas sadarbibas process,

4) tiek veicinata studentu iesaisti$anas arpusstudiju pasakumos,

5) tiek sekméta studentu neformala komunikacija.
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SECINAJUMI

Teorétiskas literatiras analizes un empiriska pétfjuma rezultata darba autore

izdarija secinajumus, kas sniedz atbildes uz pétjjuma jautajumiem un aizstavésanai
izvirzitajam tézém.

1.

Pétijuma meérkis ir sasniegts, jo pétijjuma rezultati — programmas realizacijas
efektivitate eksperimentalaja grupa - pierada, ka, pieaugot sabiedribas daudzvei-
dibai, ari augstskolai ir iespéjams pielagoties realajai situacijai un klat par augst-
skolu, kura augstu tiek vértéta dazadiba. Eksperimentalaja grupa, salidzinot ar
RTU kontroles grupu un TSI izlasi, tika konstatéts atSkirigas kultaras piederibas
studentu sadarbibas un komunikacijas pieaugums un pozitivas attieksmes pret
citu tautibu parstavjiem veidosanas gan latviesu, gan mazakumtautibu studentu
vida. Integracijas prasmju apgasana palidz studentiem radit pozitivu attieksmi
pret kultaru daudzveidibu, ka ari lidzvértigi un sekmigi darboties daudzkultiru
vide.

Augstskolai ir iespéjams racionali izmantot savas iespéjas, lai sekmétu studentu
integracijas prasmes— prasmi dzivot un macities daudzkultiru vide, sadarbibas
un komunikacijas prassai, prasmi sadarboties kopigu lemumu pienemsSang;

1) popularizéjot dazadibu studiju procesa:

o studiju kursu satura ieklaujot starpkultiru jautajumus,

o veicinot atskirigas kultiiras piederibas studentu sadarbibu studiju proce-
sa (nodarbibas, zinatniski pétnieciskaja darba, zinatniskajas konferencés
un seminaros, macibu praksé), izmantojot studentu sadarbibu veicinosas
studiju metodes, formas un lidzeklus - kooperativo grupu darbu, paru
darbu, spéles, macibu ekskursijas u. tml.,

o analizgjot studentu sadarbibas procesu;

2) atbalstot studentu arpusstudiju aktivitates daudzkultaru videé:

« veicinot studentu piedali$anos augstskola un arpus augstskolas organize-
tos kultdras, izglitojosos, sporta u. tml. pasakumos (kultiiras projektos,
sarikojumos, konkursos, vasaras plenéros, nometnés, ekskursijas, festi-
valos, izstadés, koncertos u. tml.),

o sekméjot studentu iesaistisanos kolektivos augstskola un arpus augstsko-
las (koros, deju ansamblos, teatra studijas, rado$ajas darbnicas, interesu
klubos u. tml.);

3) sekmeéjot atskirigas kulttras piederibas studentu neformalo komunikaciju:

o pielagojot augstskolas iek$éjo vidi neformalas komunikacijas veicina-
$anai (nodrosinot studentus ar telpam neformalas komunikacijas vei-
cinasanai - ar auditoriju, kur vini var uzturéties gan nodarbibu, gan
starpbrizu laika (lidzigi klases telpai skola), bibliotéku, édnicu, kafejnicu,
iekartojot augstskola telpas studentu briva laika pavadi$anai, pieméram,
sporta zali, kino/muzikas studiju, izstazu telpu u. tml.),
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organizéjot augstskola aktivitates, kuras piedalas dazadu fakultagu stu-
dent,

rikojot pasakumus kopa ar citu Latvijas augstskolu un arzemju augstsko-
lu studentiem.

Studentu integracijas prasmju veido$anas iespéjas realizésies tikai tad, ja augst-
skola tiks nodrosinata vadiba, kas sekmé So prasmju veidosanos, t. i., vadiba,
kas atbalsta dazadibu vairakas jomas:

augstskolas vides veidosana - lai augstskolas vide batu tada, kur ikvienas
kultaras piederibas parstavji (gan latviesi, gan mazakumtautibu parstav-
ji) nejustu savas kultaras identitates (lingvistiskas, etniskas, religiskas)
apdraudétibu;

augstskolas politikas realizacija — augstskolas administracijas un Studentu
pasparvaldes meérktiecigas un pardomatas studentu integracijas prasmju
veido$anas procesa vadibas nodro$inasana, praktiski realizéjot studentu in-
tegracijas prasmju veidosanas struktarmodeli:

1)

2)

3)

1)

vispirms iepazistoties ar situaciju augstskola,

atbilstosi struktirmodela principiem izstradajot programmu, lai sekmeé-
tu studentu integracijas prasmju veidosanos,

realizéjot programmu,

izvértéjot programmas efektivitati;

augstskolas personala (studentu, macibspéku, administracijas) savstarpéja
sadarbiba un komunikacija.

Tomér pétjjuma rezultati pierada, ka paslaik studentu integracijas prasmju sek-
migu veidosanos augstskola kavé macibspéku nepietiekama sagatavotiba, kas
izpauzas ka

studiju procesa iespéju nepietickama izmantosana, lai sekmétu studentu in-
tegracijas prasmju veidoSanos:

studiju kursos netiek ieklauti starpkultiiru jautajumi. Studiju kursu sa-
turs vaji atspogulo sabiedribas daudzveidibu, pieméram, dazadu Latvija
dzivojosu tautibu ieguldijumu (intelektualos, kultaras, tehniskos sasnie-
gumus u. tml.) Latvijas sabiedribas attistiba,

studiju procesa netiek profesionali izmantota kooperativa macisanas,
neveicinot atskirigas kultaras piederibas studentu komunikaciju un
sadarbibu,

netiek analizéts studentu savstarpéjas sadarbibas process;

2) studentu lidzdalibas nepietiekama sekmésana augstskolas politikas veido-
$ana:

netiek pietiekami veicinata aktiva studentu sadarbiba ar Studentu parla-
mentu,

netiek pietiekami veicinata studentu sadarbiba ar macibspékiem studiju
procesa organizé$ana (studiju kursu izstradé, studiju metozu, lidzeklu
un formu izvélé, vértésanas procesa);
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3)

4)

arpusstudiju iespéju nepietiekama izmantosana, lai sekmétu studentu in-
tegracijas prasmju veidos$anos;

studentu neformalas komunikacijas nepietiekama veicinaana:

o netiek sekmeéta studentu iesaistiSanas arpusstudiju aktivitatés,

« netiek veicinata pozitivu attiecibu veidosanas grupa.

Pétijuma veikta augstskolas dokumentu - Augstskolu likuma (1995) un
RTU Satversmes (2007) — analize pierada, ka minétie dokumenti neietver
konkrétus noteikumus ne par to, ka sekmét studentu integracijas prasmju
veido$anos, ne ka uzlabot mazakumtautibu studentu integracijas procesu,
tadéjadi kavéjot studentu integracijas prasmju veido$anos augstskola.
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1.

PRIEKSLIKUMI

Pamatojoties uz teorétiskas literatiiras analizi un pétijjuma rezultatiem, darba
autore izsaka $adus priekslikumus, ka sekmét studentu integracijas prasmju veido-
$anos augstskola.

Lai macibspéki labak izprastu, ka veicinat studentu integracijas prasmju veido-
$anos, ieteicami $adi pasakumi:

1)
2)

3)

4)
5)

izveidot macibu kursu macibspékiem par darbu daudzkultaru vide,

organizét seminarus macibspékiem par nepiecieSamibu sekmét studentu
starpkultiru kompetences veidosanos,

organizét seminarus macibspékiem par kooperativas macisanas efektivu iz-
manto$anu studiju procesa,
sekmét macibspéku starpaugstskolu sadarbibu,

veicinat macibspéku sadarbibu un pieredzes apmainu ar arzemju augst-
skolam.

Lai palielinatu studentu gatavibu dzivot un macities daudzkultaru vidé, ie-

teicams

1) organizét seminarus studentiem par daudzkultiru sabiedribas un daudz-
kultaru izglitibas vides prieksrocibam,

2) veicinat studentu starpaugstskolu sadarbibu, pieméram, ar privato augst-
skolu studentiem, kur macas daudz mazakumtautibu parstavju, organizéjot
kopigas nometnes, konferences, olimpiades u. tml,,

3) organizét studentiem praksi daudzkultaru uznémumos,

4) sekmet atskirigas kultaras piederibas studentu sadarbibu zinatniski pétnie-

ciskaja darba.

Izstradat augstskolas politiku, kas atbalsta integracijas prasmju veido$anos: iero-
sinat papildindjumus Augstskolu likuma un augstskolu Satversmé par ieklaujo-
$as, demokratiskas, dazadibu atbalstosas augstskolas vides veido$anu:

1)

2)

3)

pamatojoties uz LR Satversmes 114. pantu, kura noteikts, ka “personam,
kuras pieder pie mazakumtautibam, ir tiesibas saglabat un attistit savu va-
lodu, etnisko un kultaras savdabibu’, ieklaut lidziga satura noteikumus ari
augstskolu dokumentos;

lidzigi ka Izglitibas likuma ietvert noteikumu par “papildus ieklausanu stu-
diju programmas attiecigas etniskas kultaras apguvei un mazakumtautibu
integracijai Latvija nepieciesamo saturu”;

ietvert noteikumus, kas sekmé kultaras daudzveidibu valodu politika, ak-
ceptéjot un veicinot dazadu valodu lietosanu augstskola;
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4)

5)

izstradat programmu studentu integracijas procesa sekmeé$anai augstskola,
balstoties uz dazadibas integracijas pieeju, t. i., nodrosinot visiem studen-
tiem vienlidzigas iespéjas un perspektivas augstskola, nenemot véra vinu
etnisko, kultaras un socialo izcelsmi;

pastiprinat Studentu pasparvaldes ka studentu parstavniecibas nozimi
augstskolas politikas veido$ana, Studentu pasparvaldei sadarbojoties ar
macibspékiem studiju kursu izstradé, studiju procesa organizésana, studiju
metozu, formu un lidzeklu izvéle, vértésanas procesa u. tml.
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ANNOTATION

Keywords: integration, integration skills, management of students’ integration
skills development process

The aim of the Doctoral Thesis “Integration Skills Development at a Higher
Education Institution in the Context of Latvia” is to study the possibilities of stu-
dents’ integration skills development at a higher education institution and develop a
structural model to realize these possibilities. The following tasks were formulated:
to analyse theoretical literature, documents, researches on the problem; to identify
and characterize the possibilities and preconditions of students’ integration skills de-
velopment at a higher education institution; to work out a structural model mana-
ging students’ integration skills development and its realization scheme at a higher
education institution, to test the structural model in practice; to work out recom-
mendations to promote students’ integration skills development at a higher educa-
tion institution.

The Thesis consists of the Introduction, 2 Parts, Conclusions, Recommendati-
ons, References, 9 Appendices; its length is 142 pages (without annexes).
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GENERAL CHARACTERISTICS
OF THE DOCTORAL THESIS

Topicality and Necessity of the Research

Social integration is a long and complicated process. This process varies from
a country to a country. It is influenced by several factors - historical conditions,
political system, cultural peculiarities and ethnical structure.

The issues of the integration of the Russian and other minority representatives
into the Latvian society are highly topical and discussed. The problems of
integration are more analyzed from the political, economic, and social perspective,
and less - from the perspective of education. According to “The Basic Principles
of the National Identity, Civic Society and Social Integration Policy for 2012-2018”
(2011) the educational system has a crucial influence on values development and
heritability, thus, becoming the main implementer and promoter of the integration
process. Society has to account for a current situation and future perspectives.

Nowadays, in the 21 century the discussions about reforms in education are
in progress. The needs of society have changed and so the aims of education are
also different. One of the aims of education is the acquirement of skills according
to the needs of 21* century. As the present — day society is a multicultural society
it is important to study the necessary skills to live, learn and work in such society.
According to the author these skills could be defined as integration skills.

On the basis of the theoretical literature (Parekh, 2006; Banks, 1991, 1993;
Banks, Manks, 2004; Pang, 2001; Batelaan, 1998; Gupta, Ferguson, 1997; Enslin,
1999; Cohen, 1994; Kagan, 1994; Petursdottir, 2009) the author considers as the
most important integration skills the skills

1) to live and study in a multicultural environment,

2) to cooperate and communicate,

3) to make common decisions.

It is important to emphasize that all integration skills mentioned before could
be defined as the skills to live in a democratic society, th. is, the society highly
appreciating the diversity. The higher education institutions having multi-cultural
environment where students belonging to different cultures study together could
promote the process of students’ integration skills development. Aq more developed
are students’ integration skills, ag more successful the process of their integration at
a higher education institution and later-in the society is. Therefore, it was important
to do a research on the possibilities of a higher education institution to promote
students’ integration skills development and the necessary preconditions to realize
these possibilities.

Practical Topicality of the Research

The researches on the importance to promote students’ integration skills
development at a higher education institution have not been done in Latvia yet.
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However, the studies on the necessity for the society members to have necessary skills
to live, learn and study in a multicultural environment equally and successfully —
respect cultural and linguistic diversity, communicate, cooperate, agree on common
decisions, be tolerant etc., th.is, integration skills have been done.

As the the cooperation and communication skills are one of the key integration
skills the author did a research on the theories of different authors having studied
this issue. Until now, certain researches on the positive role of cooperation and
communication to promote the integration process in the society have been carried
out in Latvia, for example, the research “How Integrated is the Society of Latvia?”
by Muiznieks and other authors (2010); the research “Russian Identity in Latvia”
by Apine and Volkovs (2007); the research “Consolidating the Agenda of the Civic
Society” by Golubeva and Ijabs (2009); the research “The Resistance to the Social
Integration: Causes and Consequences” by the Institute of Philosophy and Sociology
of the University of Latvia (2007); the research “Characteristics of Intolerance and
the Ways Promoting Tolerance” by Sulmane and Kruks (2006); the researches
“Integration Practice and Perspectives” (2006) and “Ethnopolitical Tension: Searching
for the Solutions of Conflicts” by Zepa et al (2005) and the research “Integration of
Non - Latvian Young People Into the Society of Latvia in the Context of Education
Reform” by Zepa and Klave (2004).

During the process of research the issues dealing with cooperation and
communication process in a multicultural education environment were also
studied. The theories of Cohen (1994); Cohen and Lotan (1997), Kagan (1994),
Batelaan (1998), Petursdottir (2009) on the use of study methods, forms and means
promoting the development of students’ skills to cooperate and communicate and
make common decisions were analyzed.

The author also studied the theoretical literature on the positive role of cultural
diversity popularization to promote integration process. This problem has been
widely studied by such foreign researchers as Banks (1991; 1993; 2003), Banks et al
(2001, 2004), Enslin (1999), Barth (1991), Levinson (1998), Bullivant (1993), Birzea
(1996) and the following scientists in Latvia — Dirba (2006), Druviete and Gavrilina
(2003), Golubeva (2005).

The analysis on the management science literature was also carried out to realize
the management process of students’ integration skills development at a higher
education institution. In the research the works of Fayol (1992), Drucker (2000),
Kotler, Armstrong (1995), King, Kleland (1998), Odiorne (1990), Smite (2004 a, b, ¢;
2006 d, e), Garleja (2001; 2003), Praude, Bel¢ikovs (2001) were analyzed.

Thus, on the basis of the theoretical literature the theme of the Doctoral Thesis
was set: Integration Skills Development at a Higher Education Institution

The Object of the Research

The object of the research is students’ integration skills development at a higher
education institution.
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The Aim of the Research
To study the possibilities of students’ integration skills development at a higher

education institution and, on the basis of theoretical and empiric research results,
develop a structural model to realize these possibilities.

Nk Ww

The Tasks of the Research

To analyze management science, pedagogical, psychological and sociological
literature on possibilities of students’ integration skills development at a higher
education institution.

To study international, national and the higher education institution strategic
documents and researches from the perspective of students’ integration skills
development.

To determine and characterize the possibilities of students’ integration skills
development and the conditions under which these possibilities can be realized
at a higher education institution.

To develop a structural model of students’ integration skills development and the
scheme of its realization at a higher education institution; to test the structural
model in practice.

To develop the recommendations to promote students’ integration skills deve-
lopment at a higher education institution.

The Questions of the Research
What are the possibilities promoting students’ integration skills development g
higher education institution?

What are the necessary preconditions of students’ integration skills develop-
ment?

What structural model could be applied for students’ integration skills develop-
ment at a higher education institution?

The Methods of the Research
Theoretical analysis of the literature on management science, pedagogy, psycho-
logy and sociology.

The analysis of international, national and educational documents from the
perspective of students’ integration skills development.

Poll (of the teaching staff and students).
Discussion (with the teaching staff and students).
Students’ essays content analysis.

Content analysis.

The methods of statistical processing of data to summarize data and analyze the
results of the research.
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The Type of the Research

This is an experimental research. During the first semester of 2010/11 academic
year, within the framework of research the experimental and control group were
created. In the experimental group the experiment was carried out to test the
structural model of students’ integration skills development at a higher education
institution. The first-year students from the Faculties of Architecture and Urban
Planning, and Civil Engineering of the Riga Technical University (hereinafter RTU)
constituted the experimental group. These faculties were chosen owing to the fact
that the author of the research work with the students of these faculties and, thus,
was able to carry out the experiment with these students. In order to compare the
effectiveness of the structural model, the RTU control group was created and the
research in the Institute of Transport and Communication was carried out.

The Basis of the Research

1. First-year students from the Faculties of Architecture and Urban Planning, and
Civil Engineering of the RTU. Overall, during the autumn poll in the RTU 82
questionnaires of the control group and 79 questionnaires of the experimental
group were collected. After the reiterative data collection in winter, and data
specification, 66 questionnaires of the control group and 64 questionnaires
of the experimental group were included into the research selection. These
interviews conformed to the data quality criteria and were used in the further
data analysis.

2. 85 first-year students from the Institute of Transport and Communication were
polled during the autumn poll and 52 of their questionnaires were included into
the research selection after the reiterative data collection in winter, and data
specification.

3. RTU teaching staff (41 persons participated in the poll; 12 persons participated
in the discussion).

4. 65 RTU first-year students from different faculties (the Faculty of Civil Engi-
neering, the Faculty of Architecture and Urban Planning, the Faculty of Power
and Electrical Engineering, the Faculty of Electronics and Telecommunications)
participated in the discussion.

5. 64 RTU first-year students from the Faculty of Building and the Faculty of
Architecture and Urban Planning wrote an essay “My Studies in a Multicultural
Environment”.

The Stages of the Research

During the first stage (2006-2008), the problem was studied both theoretically
and practically in the context of Latvia and other countries; literature on management
science, pedagogy, psychology and sociology was analyzed, international, national
and education strategic documents were analyzed from the perspective of students’
integration skills development. The research methodology was developed, the
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possibilities of students’ integration skills development at a higher education insti-
tution were determined and characterized; the structural model of students’ inte-
gration skills development was worked out, necessary preconditions and factors for
its implementation were analyzed.

During the second stage (2008-2009), the specification of research questions
was done; the structural model of students’ integration skills development was
improved, the research on the existing approach of the higher education institution
towards the students’ integration skills development was done analyzing

1) documents regulating the working process of the higher education

institution - The Law on Higher Education Establishments (1995) and the
Constitution of the RTU (2007);

2) environment of the higher education institution as a multicultural envi-

ronment;

3) work of the teaching staff in a multicultural environment;

4) study methods, means, forms used in the study process to promote students’

integration skills development;

5) descriptions of study programme courses in the context of students’

integration skills development.

During the third stage (2009-2010), taking into consideration the results of
the research on the existing approach of the higher education institution towards
the students’ integration skills development, the programme was carried out and
realized according to the main principles of the structural model.

During the fourth stage (2010-2012), the summarization of the research results
and the evaluation of the programme were done. The suggestions to promote
students’ integration skills development were worked out. The approbation of the
research results and the formatting of the Doctoral Thesis were performed.

Theoretical and Methodological Basis of the Research

The theoretical and methodological basis of the research was developed on the
literature, scientific articles, publications published in the European Union and other
countries and also on the resources on the Internet.

During the research the analysis on several international documents dealing
with the issues of integration skills development was done: such as “A Memorandum
on Lifelong Learning by the European Commission” (2000), “The Key Competences
for Lifelong Learning of the European Framework” (2006), documents worked out
by the American organization “Partnership for 21% Century Skills” (2009) and the
Singapore Ministry of Education (2010), and documents developed in the World
Innovation Summit for Education (WISE) in Qatar (2010).

During the research process the study of materials of international congresses,
seminars, conferences was done to determine the possibilities of students’ integration
skills development at a higher education institution — the materials of the congress
“Active Citizenship” organized by NERA (Nordic Educational Research Association)
(2010), the materials of the international conference organized by BCES (Bulgarian
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Comparative Education Society) (2011), the materials of the intensive seminars
SINEX (Social Inclusion and Exclusion in Education) (2007, 2008), as well as the
materials of intensive seminars “Teaching in a Multicultural Classroom” (2010) and
“Current Foreign Language Teaching Policy in Europe” (2010).

The author of the research also analysed the documents of the state policy and
the state educational policy dealing with the promotion of minority integration
process in the society —“The Basic Principles of the National Identity, Civic Society
and Social Integration Policy for 2012-2018” (2011), the State Programme “The
Social Integration in Latvia” (2001), the Law on Education (1998) as well as the
Law on Higher Education Establishments (1995) and the Constitution of the RTU
(2007).

Doing the research on students’ integration skills development at a higher
education institution, an interdisciplinary approach was chosen and the studies in
such fields as sociolinguistics, management science, social psychology, sociology and
political science were used.

Scientific Novelty of the Research

1. The research on integration process at a higher education institution has been

done for the first time.
On the basis of the theoretical literature and documents analysis the author
has defined and proved the necessity to use the concept “integration skills”. In
the Doctoral Thesis the concept “integration skills” has been widely used for
the first time. The development of integration skills is promoted, perfected and
practised at the level of institution (a higher education institution) so that after
the graduation students could successfully integrate in the labour market and in
the society.

2. On the basis of the theoretical literature analysis, the author of the research
concluded that the most important students” integration skills are the skills
1) to cooperate and communicate,

2) to cooperate to make common decisions,
3) to live and learn in a multicultural environment.

3. Characterizing the students’ integration skills development at a higher education
institution the author proves that students’ integration skills at the level of
institution develop during their integration process at a higher education
institution by purposefully using the possibilities of the study process, research
work, out-of-study activities and informal communication process, thus students
integrate in the learning, social, ethnic and political environment of a higher
education institution.

4. For the first time at the level of a higher education institution a structural model
of students’ integration skills development has been proposed for a practical
implementation showing the real possibilities and necessary preconditions
and factors to promote students’ integration process at a higher education
institution.
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Theoretical and Practical Importance of the Research

The theoretical importance of the research:

The theoretical aspects of integration in the context of the contemporary Latvia

have been analyzed:

1) the interpretation of the concept “integration” has been improved in the
context of a higher education institution,

2) the factors influencing the integration process in the society and education
have been characterized.

The concept “integration skills” has been defined.

The most typical features of integration skills have been characterized.

The analysis on the possibilities of students’ integration skills development and

the preconditions of their realization has been done.

The practical importance of the research:

The possibilities of the higher education institution (RTU) to promote students’
integration skills development have been studied.

The structural model promoting students’ integration skills development has
been worked out and tested.

The recommendations for the promotion of students’ integration skills develop-
ment have been worked out.
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THE APPROBATION OF THE RESEARCH RESULTS

The practical and theoretical results of the research have been discussed at the
scientific seminars of the University of Latvia and the Riga Technical University.

The results of the research have been published in the materials of the
international scientific conferences.

The List of Scientific Publications Related to the Doctoral Thesis

1.  Roskosa, A. (2008). Using Games in English Classes to Promote the Process of Social
Integration in Bilingual Groups // in the issue of publications of the European
Intensive Programme SINEX (Social Inclusion and Exclusion in Education),State
College of Teacher Education Linz, Austria, p. 335-353. ISBN 978-3-9502375-3-5.

2. Roskosa, A. (2009). Teaching/Learning English in a Multicultural Environment //
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THESIS FORWARDED FOR THE DEFENCE

By the increase of the society variety, it is possible for a higher education

institution to adapt to a real situation and become a higher education institution

highly appreciating diversity. The acquisition of integration skills at a higher
education institution favours the development of students’ positive attitude

towards the cultural diversity and helps them act equally and successfully in a

multicultural environment.

It is possible for a higher education institution to use rationally its possibilities

to promote the development of students’ integration skills:

1) popularizing the diversity in the study process - in the content of study
courses; in study methods, forms, means; in the work of academic staff, in
research work;

2) approving students’ out of study activities in a multicultural environment by
students’ participation in cultural, educational, sports etc. activities organized
within or outside a higher education institution; students’ participation in
interest groups within or outside a higher education institution - choirs,
dance groups, theatre studios, interest clubs etc.;

3) favouring the informal communication of students belonging to different
cultural background by adjusting the internal environment of a higher
education institution for the promotion of students’ informal communi-
cation.

The integration skills development will be successful only the management

favouring the development of these skills will be ensured at a higher education

institution, th.is, the management supporting diversity when

1) developing and implementing the policy of a higher education institution,

2) creating the environment of a higher education institution,

3) realizing the cooperation and communication process of the administration,
teaching staff and students.
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THE STRUCTURE OF THE DOCTORAL THESIS

The Doctoral Thesis consists of the introduction, two parts, bibliography, con-
clusions, recommendations and nine appendices.

The introduction explains the topicality of the research, determines the object,
aim, tasks and questions of the research, characterizes its type, scientific novelty and
thesis forwarded for the defence. The information on author’s scientific publications
and participation in the scientific conferences has been also presented in the
introduction.

In the 1% chapter of the theoretical part the theoretical aspects of integration
in the context of contemporary Latvia have been analyzed: in the 1.1.1. sub-chapter
the following concepts as “integration’, “integration process’, “integrated society’,
“acculturation”, “assimilation” have been explained; in the 1.1.2. sub-chapter the
factors influencing integration in the society and education have been analyzed.

In the 2™chapter the integration skills have been characterized, the possibilities of
their development and preconditions to realize these possibilities at a higher education
institution have been analyzed. The management process of students’ integration skills
development at a higher education institution and the structural model promoting
students’ integration skills development have also been described in the chapter.

In the empirical part of the research the possibilities of the higher education
institution (RTU) to promote students’ integration skills development have been
studied, the programme of students’ integration skills development and the
effectiveness of the structural model have been analyzed.

In the 2.1.** chapter the organization and methodology of the research have
been characterized. In the 2.2." chapter the possibilities of the higher education
institution (RTU) to promote students’ integration skills development have been
studied analyzing

1) documents regulating the working process of the higher education insti-

tution.

2) environment of the higher education institution as a multicultural envi-

ronment,

3) work of the teaching staff in a multicultural environment,

4) study methods, means, forms used to promote students’ cooperation in the

study process,

5) descriptions of study programme courses in the context of students” inte-

gration skills development.

In the 2.3." geetion the programme of students’ integration skills development
and its realization have been analyzed.

In the 2.4 peetien the efficiency of students’ integration skills development
programme has been evaluated.

At the end of the research the main conclusions have been drawn and
recommendations for the promotion of students’ integration skills development
have been worked out.

The references and appendices have been enclosed to the research.
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1. GENERAL OVERVIEW OF THE RESEARCH RESULTS.
THEORETICAL PART OF THE RESEARCH

1.1. Theoretical Aspects of Integration in the Context of
Contemporary Latvia

1.1.1. The Explanation of the Integration Concept

On the basis of theoretical literature integration is defined as a process when
separate objects are united into a system keeping their specific identity at the same
time (Baker, Jones 1998; Comaz-Diaz, 1994; Broliss, 1999).

According to Baker (Baker, Jones, 1998) integration could be considered as a
result if

1) society shares values and goals,

2) different ethnical groups participate in the state life,

3) society has a common language of communication,

4)  cultural diversity is preserved.

There are several types of integration

1) ethnical integration,

2) communicative integration,

3) linguistic integration,

4) political integration,

5) economic integration,

6) social integration.

The author is of the opinion that the contemporary Latvia is a multicultural
country and that is why it is important to adapt to a “multicultural reality”. The
united and equal, th.is, integrated society is characterized by the positive attitude of
its members — both Latvians and minorities to diversity. For this reason it is topical to
study the factors obstructing or promoting the development of integrated society.

1.1.2. The Factors Influencing Integration Process

The Factors Influencing Integration Process in the Society

The social segregation — the division of the society into Latvians and non -
Latvians, is the most important reason negatively affecting the integration process of
the society in present-day Latvia. According to the theoretical literature (Muiznieks,
2007; Muiznieks et al, 2010; Vébers, Pabriks, Aboltins, 2001; Vébers, 2004, 2007) the
social segregation in Latvia could be characterized as

1) distrust of the society in state’s institutions,

2) insufficient belonging of minorities to the civic society of Latvia,

3) negative perception of the integration concept,
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4) division of the society into non-Latvian speaking people and Latvian

speaking people,

5) negative role of mass media,

6) different perception of historical events,

7) unsuccessfully implemented social integration policy.

The successful integration process depends greatly on the level of education
in the society. Young people are supposed to integrate more successfully as they
have been brought up and have got their education in the independent Latvia and
are more used to democratic values. Therefore it is important to study the factors
influencing the integration process of young people in education.

The Factors Influencing Integration Process in Education

The factors negatively influencing the integration process in education are as

following:

1) the existence of two parallel systems — Latvian and Russian education insti-
tutions,

2) the insufficient respect towards the diversity in education institutions.
However, the Latvian culture and language can be preserved and developed
only in Latvia, it is also essential to admit the multicultural nature of the
society of Latvia. The changes are essential also for the Latvian education
institutions which cannot be separated from the vitally important
integration process. It is significant not only to be within ones cultural
identity but also live out of it. One of the possible solutions to further the
diversity in education institutions is to promote students’ integration skills
development.

The characteristics of students’ integration skills, the possibilities of their

development and the preconditions to realize these possibilities will be analyzed in
the following paragraph.

1.2. Characterization of Students’ Integration Skills,
Possibilities of Their Development and the Preconditions to
Realize These Possibilities at a Higher Education Institution

1.2.1. Characterization of Students’ Integration Skills

One of the possibilities to overcome the factors negatively influencing the
process of integration is the promotion of students” integration skills development
at a higher education institution - if the students and the members of society
have necessary skills, the process of integration could be successful. The concept
“integration skills” has not been defined in the pedagogical and psychological
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literature yet. According to general definitions of the concept “skills” developed
by different authors (Spona, 2006; Zogla, 2001; Kuzmina, 1996; Prets, 2000; Sarpa,
2009; Hodzsone, 2001; Platonovs, 1972), the analysis on documents such as “A
Memorandum on Lifelong Learning” developed by the European Commission
(2000), “The Key Competences for Lifelong Learning of the European Framework”
(2006), documents worked out by the American organization “Partnership for
21* Century Skills” (2009) and the Singapore Ministry of Education (2010), and
documents developed in the World Innovation Summit for Education (WISE) in
Qatar (2010) and also the viewpoints of the theoretical literature on the necessity to
adapt to “a new multicultural reality”:

1) adjusting to the diversity, highly appreciating cultural variety, th. is,
favouring such relationship among people belonging to different cultural
background which could be characterized as cultural equality, enrichment
and adaptation instead of competition (Parekh, 2006; Banks, Manks, 2004;
Pang, 2001; Batelaan, 1998; Gupta, Ferguson, 1997; Cohen, 1994);

2) actively participating - discussing, explaining and proving one’s point of
view and at the same time respecting different opinion, being able to solve
conflicts, agree on and come to common decisions (Cohen, Lotan, 1997;
Petursdottir, 2009; Kagan, 1994; Mushi, 2004; Sierens, 2000);

3) cooperating and communicating with people of different cultural back-
ground, thus changing the negative attitude, stereotypes and prejudices
about them (Allport, 2010; Banks et al., 2001; Batelaan, 1998; Deardorft,
2006; Muiznieks, 2007),

the author developed the definition of the concept “integration skills”: integration
skills are the necessary knowledge, experience and attitude ensuring the integration
of people belonging to different cultural background - living, working and studying
in a multicultural environment successfully and equally, respecting the diversity,
enriching in the process of cooperation and communication but at the same time
not losing the originality of their native culture and language.

The students’ integration in a group, a higher education institution, society
could be promoted by the following skills:

1) to live and study in a multicultural environment,

2)  to cooperate and communicate,

3) to make common decisions.

Integration skills develop in a long period of time and their perfection is
unlimited. When students have acquired and improved integration skills they can
integrate in the society more successfully.

Students’ integration skills help students integrate better in a higher education
institution and society, for that reason it was important to study the possibilities of a
higher education institution to promote students’ integration skills development.
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1.2.2. Possibilities of Students’ Integration
Skills Development

Students’ integration skills develop in the integration process at a higher
education institution. According to the “Law on Higher Education Establishments”
(1995) the higher education institutions are the institutions of higher education and
science realizing academic and professional programmes and dealing with science,
research and art development. Therefore the development of students’ integration
skills at a higher education institution could be promoted by using possibilities
provided by the study process popularizing diversity (the content of the study
courses; study methods, forms, means; teaching staff’s work; research work) and
out of study activities in a multicultural environment - students’ participation in
cultural, educational, sport etc. events organized in and outside a higher education
institution, and students’ involvement in different interest groups - choirs, dancing
groups, art studios etc. within or outside of a higher education institution. It is
possible to promote both formal and informal communication at a higher education
institution. After the realization of mentioned possibilities, students acquire
integration skills.

The possibilities to promote students’ integration skills development and the
preconditions of their realization at a higher education institution have not been
much studied in the theoretical literature by now. One of the possibilities to promote
students’ integration skills development is to use the content of study courses.

The Content of Study Courses as a Means Promoting Students’
Integration Skills Development

The content of study courses could further the development of intercultural
competence for both the teaching staff and students. However, currently, according
to the author’s observations, the content of study courses at a higher education
institution insufficiently reflects the diversity of the society, for example, the
contribution of different nations living in Latvia into the development of Latvia.

The content of study courses can be used to promote the development of
students’ integration skills by

1) including in the study courses the themes favouring the development of
students’ intercultural competence, for example, “Observations About
Other Cultures”; “Stereotypes”; “Intercultural Conflicts and Possibilities to
Solve These Conflicts”; “Intercultural Communication and Possibilities for
Its Promotion” etc.,

2) popularizing a multicultural society and multicultural education environ-
ment, for example, introducing students with intellectual, cultural, techni-
cal, etc., achievements of people belonging to different cultures which are
important in the development of Latvia, for example, the Russian architect’s
Eizensteins contribution into the architecture of Latvia etc.,
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3) integrating the cross — cultural issues in the content of other study courses,
for example, in Architecture Design and Psychology. It is possible to
develop a successful architecture project, for example, the construction
of hospital, taking into consideration patients’ psychological and cultural
needs (for example, religious needs - the construction of the chapel in the
hospital, construction of the library where literature in different languages
is available).

The development of students’ integration skills can be also promoted by the use

of study methods, means, forms to be analyzed in the following chapter.

Study Methods, Forms and Means as Possibilities Promoting Students’
Integration Skills Development

The presence of minority students’ nowadays is a reality at higher education
institutions with Latvian instruction language and the teaching staff has to adapt
to work in a multicultural environment using appropriate study methods, means,
forms.

Icelandic sociologist Petursdottir (2009) considers students’ cooperation skills
development to be promoted by such study methods, forms and means which allow
students to be active, further students’ cooperation and help students ascertain
the cultural diversity as an advantage. As the most appropriate study method
Petursdottir mentions a cooperative learning, because the goal of this method is
not only to improve the acquirement of the study course, but also develop students’
social learning.

However, the researcher on cooperation methods Andersone (2004) admits the
cooperative learning as rarely and unprofessionally used study form in everyday
work of education institutions both in Latvia and abroad. The teaching staff
apologizes for the lack of time and considers the cooperative learning as a method to
be implemented and managed in practice with hardships.

In order to use the cooperative learning to promote students” integration skills
development effectively the following preconditions must be taken into account:

1) teaching staft should form heterogeneous groups, involving students with

different nationalities, status, knowledge and skills to accomplish a task,

2) involvement of all students should be furthered. The students who do not
want to participate or are not involved in a group work, th.is., low status
students should be encouraged to cooperate.

As other means promoting students’ cooperation skills development could be
considered the games, study excursions and discussions. It is necessary for students
to emphasize the importance to analyze their cooperation and communication
process in group work, pair work, games, plays etc.

To acquire integration skills successfully the important role is also played by the
teaching staft.
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The Work of the Teaching Staff to Promote Students’ Integration Skills
Development

The teaching staff - students successful cooperation is an important precondition
to favour students’ integration skills development.

The work of the teaching staff to promote students’ integration skills development
can be carried out in different ways by

1) popularization of diversity in study courses

promoting the cooperation and communication among students of
different cultural belonging when using study methods, forms and
means (for example, a cooperative group work, a pair work, discussions,
games) promoting cooperation.

cooperating with students during the research work and encouraging
students to participate in international scientific conferences and
communicate with students of different cultural background,

involving students into the study practice at companies and institutions
where students have to work in a multicultural environment,

analysing students’ cooperation process and intercultural communication
problems,

popularizing and implementing into teachers own practice the
“diversity” - there exist different points of view and experience in every
issue, in any problem solving, therefore, issues concerning diversity are
always connected with a “dialogue” and tolerance,

promoting students’ language skills development when working out the
tasks to be accomplished by the use of different languages — Russian,
English/German etc.; organizing lectures instructed in Russian, English/
German etc. by foreign lecturers,

including intercultural issues in the study courses,

working out tasks the accomplishment of which requires visiting out of
study activities — educational, cultural, sport, etc., events, both at a higher
education institution and outside it to help students get introduced with a
different cultural environment;

2) promotion of students communication and cooperation in informal
environment when encouraging students to participate in out of study
activities; organizing study excursions, furthering students to participate
in summer camps, festivals, plenary etc. organized by a higher education
institution.

Thus, students’ integration skills development can be promoted not only during
the study process, but also during out of study activities.
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Out of Study Activities as a Possibility Promoting Students’ Integration
Skills Development

Students’ integration skills development could be also favoured by their
involvement into out of study activities:

1) in events which are organised at a higher education institution (cultural
projects, social gathering, contests, camps, festivals, exhibitions, concerts,
etc.):

2) involving students into the interest groups of a higher education institution —
choirs, dance groups, theatre studio, workshops etc.

In every higher education institution there are several organizations which
are responsible for organizing out of study activities for students such as Students’
Parliament, Students’ Club, Culture Centre, Sports Club. Students can join different
activities depending on their interests.

The promotion of students’ informal communication could be furthered not
only by their involvement into out of study activities. There are also other ways how
to favour students” informal communication at a higher education institution.

Informal Communication as a Possibility Promoting Students’ Integration
Skills Development at a Higher Education Institution

According to the theory of the USA social psychologist Allport (Allport, 2010)
which was developed already in the 50-ties of 20" century - it is important to ensure
the following preconditions to promote the development of tolerant communication
among the members belonging to different cultures:

1) support of the organization or institution to informal communication,

2) equal status of communication participants,

3) noncompetition of communication participants,

4) common goals of communication participants.

In author’s opinion, these preconditions are ensured at a higher education

institution during the process of informal communication.

The development of students™ integration skills during the process of informal

communication can be promoted by:

1) providing a students’ group with premises (similarly to the classroom at
school), where they could not only learn, but also spend their free time
during the breaks. Students could set up the room themselves, gather, chat,
drink tea, listen to the music etc.,

2) providing students with a cafe or canteen for having meals and gathering,

3) providing students with premises for spending their spare time, for example,
sport hall, cinema/music studio, exhibition hall etc.,

4) popularizing the library as a place for common learning, consulting with
group mates and exchanging the information,
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5) organizing the common activities for students belonging to different
faculties,
6) organizing the common activities with students from other higher education
institutions.
Nevertheless, the possibilities promoting students’ integration skills development
can be realized only when the necessary objective preconditions will be provided - a
positive environment and a supportive policy of a higher education institution, as well
as a subjective factor — the personel’s willingness to cooperate (the term “personel” is
used according to the Law on Higher Education Establishments (1995)).

1.2.3. The Necessary Preconditions to Realize Students’ Integration
Skills Development at a Higher Education Institution

Policy

One of the most important preconditions to realize students’ integration skills
development is a supportive higher education institution policy. The higher education
institutions work according to the Constitution of the Republic of Latvia (1922),
the Law on Education (1998), the Law on Higher Education Establishments (1995)
and its amendments, the Law on Scientific Activities (2005) and other normative
acts and the Constitution of the corresponding Higher Education Institution (The
Constitution of the University of Latvia; The Constitution of the Riga Technical
University etc.)

As one of the possibilities of students’ integration skills development is the
study process (the content of the study courses; the study forms, methods, means;
the work of teaching staff; research work; practice), the author did the research on
the effectiveness of the Law on Higher Education Establishments to use the study
process to help students’ acquire integration skills. Findings of the research proved
that according to the Law on Higher Education Establishments “the autonomy of
higher education institutions includes the rights to determine the study content
and forms. The academic personel has rights to choose study methods. The higher
education institutions develop study programmes, choose academic personel,
arrange laboratories, workshops, libraries and other structures to give students
the opportunities to get knowledge, academic education and professional skills
according to the level of science development and cultural traditions of Latvia”
Hence, the study programmes are developed, the teaching staff is chosen, the inner
environment of the institutions is adapted not only according to the level of science
development but also to cultural traditions of Latvia. From the author’s point of
view, the Article of the Law mentioned before could be evaluated as supportive to
cultural diversity in Latvia. However, this Article of the Law was the only Article
including the information connected with the cultural traditions of Latvia. The Law
on Higher Education Establishments does not include any set of rules either to
promote students’ integration process or students’ integration skills development.
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To examine the issue the Constitution (2007) of the Riga Technical University
(further RTU) was also analyzed. The Constitution of the RTU was developed
according to the Law on Higher Education Establishments. Thus, the Constitution
of the RTU, according to its autonomy “determines the study content and forms,
develops study programmes and provides their qualitative realization”. Nonetheless,
the Constitution of the RTU, similarly to the Law on Higher Education Establishments,
does not include any set of rules to promote the use of such study content and study
forms which further the development of students’ integration skills.

However, the Constitution of the RTU in the Article on the Rights to Get
Education at the RTU enhances the principles of the diverse society and diverse
environment determining that “any citizen of the Republic of Latvia and persons
who have the non - citizen passport of the Republic of Latvia, and also the persons
who have the permanent residence permit apart from their gender, social or material
status, race or national belonging, political views and religious persuasion have the
rights to get academic or professional education at the RTU”

The Constitution of the RTU also emphasizes the necessity to follow the
democratic principles in its policy supporting the activities of the Students’
Parliament which aim is to defend and represent students’ academic, material and
cultural needs at the university and other institutions.

The Constitution of the Republic of Latvia was also analyzed in the process of
the research as the Law on Higher Education Establishments and the Constitution of
the RTU were developed according to the Constitution of the Republic of Latvia. The
Article No. 114 could be considered as the Article promoting students’ integration
skills development and the regulations of a similar content could be suggested to
be included in the documents of higher education institutions. This Article sets
that “persons who belong to minorities have the rights to keep and develop their
linguistic, ethnical and cultural originality” The inclusion of such amendments in
the documents of higher education institution could prove the support of higher
education institutions policy towards the cultural diversity.

The policy of higher education institutions is one of the most significant pre-
conditions of students’ integration skills development process, then another - as much
as important precondition could be considered a supportive environment of a higher
education institution.

Environment

One of the most important preconditions to ensure a successful students’ in-
tegration skills development is a favourable, integrating environment of a higher
education institution, th.is, the learning environment supporting diversity. Living,
working and learning in a multicultural environment change people’s attitude to
diversity. According to the sociologist Golubeva (2005), “as we are the members of
the diverse society, our cultural identity is also dynamic and changeable”
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The environment supporting the diversity could be characterized as the envi-
ronment:

1) accepting differences of people belonging to diverse cultural background

(style of life, perception of the world, mentality etc.);

2) where people of any cultural background (both Latvians and non - Latvians)
do not feel the danger to their cultural identity ( linguistic, ethnic, religious
etc.);

3) where the teaching staff is aware of its important role to promote students’
integration skills development helping students to solve problems arising in
the process of intercultural communication and cooperation;

4) where different languages - Latvian, Russian, English, German etc. are
used.

Furthermore, to ensure a successful students’ integration skills development
at a higher education institution it is important to create such environment where
students feel safe, appreciated, want to belong to, th.is, the environment where:

1) students psychological well-being is favoured (emotional comfort, safeness,

social comfort),

2) clear rules and duties are stated to be known for every student,

3) the principles of democracy are followed:

o when students take an active role in the development of a higher
education institution policy cooperating with the Students’ Parliament,

o when students cooperate with the teaching staff to develop study courses;
organize the study process; choose study methods, forms, means; do
assessment,

« when students are active in discussions, willing to express their point of
view,

4) where students’ social life at a higher education institution is promoted.

Another important precondition of students’ integration skills development
process is the cooperation.

Cooperation

The cooperation process at a higher education institution or the willingness of
personel (students, teaching staff, administration) to cooperate, in the opinion of the
author, is the most important precondition in the process of students’ integration
skills development as the environment and the policy of a higher education
institution form in the process of its personel cooperation.

According to the theoretical literature analysis (Cohen, 1994; Kagan, 1994;
Petursdottir, 2009; Austers, et al.; 2006, Zepa, et al.; 2004; Odina, 2004) the author
has come to the following conclusion - the cooperation process promoting
students’ integration skills development at a higher education institution could
be characterized as assistance, adaptation, readiness to make compromises, solve
conflicts, a positive attitude of the cooperation participants towards the diverse
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society and diverse education environment, common values, aims, interests of the
cooperation participants.

On the basis of the research on the possibilities of students’ integration skills
development and the preconditions to realize these possibilities the structural model
was developed. (Picture 1.)

1.2.4. The Working Out of the Structural Model of Students’
Integration Skills Development

Possibilities

Study Out of Study
Process Activities

Informal

Environment

Communication

~F

Picture 1. The Structural Model of Students’ Integration Skills Development at a Higher
Education Institution

The structural model was realized managing the process of students’ integration
skills development. The process was managed by the administration of the higher
education institution and the Students’ Parliament. The management of such process
is characterized by the following principles:

1) clearly determined principles of action,

2) principle of voluntary participation,

3) principle of entirety,

4) principle of partnership.

As it is necessary to manage the process of students’ integration skills develop-
ment it will be analyzed in the following chapter.
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1.2.5. The Management of Students’ Integration Skills Development
Process

Students’ integration skills development is a process which has to be purposefully
managed. A higher education institution is an organization with united aims, tasks
and programme managing this process. According to the theoretical literature
analysis (Smite, 2006b; Praude, Bel¢ikovs, 2001) there are four main functions of
management: planning, organization, motivation, control.

The author is of the opinion to relate them also to the management process
of students’ integration skills development. Therefore, working out the realization
scheme of the structural model of students integration skills development
(Picture 2), firstly, the real situation at the higher education institution is analyzed,
then the aim is set; the aim is realized with a help of the programme according to the
main principles of the structural model; the necessary means, forms, methods are
chosen to realize the programme; the process of programme realization is analyzed;
the efficiency of the programme is evaluated.

Working out of
the programme

Inspection with :> of students’

a real situation integration
skills
development
Realization of
Evaluation of students’
the structural integration
model <:I skills
effieciency development
programme

Picture 2. The Realization Scheme of the Structural Model of Students’ Integration Skills
Development

Further, the author considers as essential to analyze each of these stages:
1. Inspection of the real situation:
1) analysis on the existent approach of the higher education institution towards
the promotion of students” integration skills development,
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2) consultations with:

o representatives of the administration,

o teaching staff,

o students,

o representatives of the Students’ parliament,

o representatives of the organizations and enterprises connected with the
same specialization students study at the higher education institution,

« organizers of out of study activities about the possibilities to improve
students’ integration skills development and the preconditions to realize
these possibilities.

2. Working out of students’ integration skills development programme:

1) work out the programme according to the main principles of the structural
model,

2) introduce with the programme the representatives of the administration
and Students’ parliament, the teaching staff.

3. Realization of students’ integration skills development programme,

1) choose the methods, forms, means to realize the programme,

2) inform the representatives of administration and the Students’ parliament
about the realization process of the programme,

3) cooperate and consult with the teaching staff involved in the realization
process of the programme.

4. Evaluation of the structural model efficiency

1) analyze the efficiency of students’ integration skills development in the
experimental group of the RTU in comparison with the control group
of the RTU and the students’ group of the Institute of Transport and
Communication,

2) develop recommendations to promote students’ integration skills develop-
ment,

3) introduce the representatives of the administration with the results of the
structural model realization and possibilities for its sustainable imple-
mentation at the higher education institution.

The analysis of the real situation and the research on the possibilities of the
higher education institution to promote students’ integration skills development, the
working out of the programme, its implementation and efficiency evaluation have
been analyzed in the empirical part of the research.
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2. EMPIRICAL PART OF THE RESEARCH

2.1. Organization and Methodology of the Research

The unity of the society has an important role in the promotion of integration
process. The choice of minority students to have their education at higher education
institutions with the Latvian language of instruction could be considered as one of the
means to further the unity of society. However, both students and the teaching staff
have to be prepared to learn and work in a multicultural environment. Therefore it is
necessary to study possibilities to promote students’ integration skills development
and the preconditions of their realization at a higher education institution. The
author has done the research on the promotion of students’ integration skills
development at the Riga Technical University. The structural model furthering
students’ integration skills development has also been worked out and tested in the
process of the research.

The Research Consists of Several Stages

1% stage: The inspection of the real situation: analysis of the approach of the
higher education institution to promote students’ integration skills development was
done:

1) analysis on documents regulating the working process of the higher

education institution (RTU),

2) research on the environment of the higher education institution (RTU) as a

multicultural environment,

3) research on the work of the teaching staff in a multicultural environment,

4) research on the use of study methods, means, forms promoting students’

cooperation in the study process,

5) research on the descriptions of study courses in the context of students’

integration skills development.

2" stage: The working out of the programme according to the principles of the
structural model.

3 stage: The realization of the programme.

4" stage: The evaluation of the programme efficiency; development of
recommendations.

The Aim of the Research

To work out and approbate the programme according to the principles of the
structural model promoting students’ integration skills development at the higher
education institution.

The methodology of the research was developed using Lasmana (2002), Geskes
and Grinfelda (2001, 2006), Cropley and Rasc¢evska (2004) theories.
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Doctoral Thesis is an experimental research with the characteristic features of
the quantitative and qualitative research and is tended to study the possibilities of
students’ integration skills development at the higher education institution.

The data of the research were obtained by the author (analysis of documents;
essay; discussions and poll at the RTU); the data of the poll at the Institute of
Transport and Communication were obtained with a help of colleagues working
there.

2.2. 1st Stage of the Research: Acquaintance withja Real
Situation: The Approach of the Higher Education Institution
to Promote Students’ Integration Skills Development

One of the most important preconditions of students’ integration skills de-
velopment is the policy of the higher education institution. Therefore it was
important to do a research on the documents regulating the working process
of the higher education institution in the context of students’ integration skills
development.

2.2.1. Documents Regulating the Working Process of the Higher
Education Institution in the Context of Students’ Integration Skills
Development

The aim of the research is to study if the documents regulating the working
process of the higher education institution include the regulations promoting
students’ integration skills development and students’ integration process.

During the process of the research the study on the documents regulating the
working process of the higher education institution was done — The Law on Higher
Education Establishments (1995) and The Constitution of the RTU (2007). The
documents were analyzed in the sub-chapter 1.2.3. of the theoretical part — “The
Necessary Preconditions to Realize Students’ Integration Skills Development at a
Higher Education Institution”

The most characteristic features of the higher education institution (RTU)
environment as a multicultural environment were also significant to study.

2.2.2. The Environment of the Higher Education Institution as a
Multicultural Environment

Doing the research on the real situation at the higher education institution the
environment of the RTU was studied. The content analysis was used to analyze the
data collected from the students’ essay “My Studies in a Multicultural Environment”.
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The aim of the essay was to find out:
1) if the environment of the RTU could be considered as a multicultural
environment,
2) what the most characteristic features of the RTU environment as a
multicultural environment were,
3) how the students feel in a multicultural environment,
4) if the students the necessary skills to live and learn in a multicultural
environment have.
A very important role in the study process is played by the teaching staff.
Therefore, the author considered as important to find out the opinion of the teaching
staff about the work in a multicultural environment.

2.2.3. The Work of the Teaching Staff in a Multicultural
Environment

The research was done in 2 stages:

1) discussion with the RTU teaching staff,

2) poll of the RT'U teaching staff.

In the process of the discussion the teaching staff was asked to give answers to
the following questions:

1) how do you characterize a multicultural environment?

2) does a multicultural environment promote students’ integration process?

3) is the teaching staff prepared to work in a multicultural environment?

4) how is it possible to promote the preparedness of the teaching staff to work

in a multicultural environment?

The content analysis was used to analyze the data collected from the dis-
cussion.

The poll of the RTU teaching staff was used to get the opinion of the teaching
staff about the possibilities to promote students’ integration skills development at the
higher education institution.

To inspect the real situation at the higher education institution the research
on the use of study methods, means, forms promoting students’ cooperation and,
thereby, the promotion of students’ integration skills development was also done.

2.2.4. The Use of Study Methods, Means, Forms Promoting
Students’ Integration Skills Development

The aim of the research was to find out the opinion of the students and the
teaching staff about the use of study methods, forms, means promoting students’
cooperation. The efficiency of the traditional group work, cooperative group work,
pair work and individual work was compared.

The method of the research: discussion. The content analysis was used to
analyze the data collected from the discussion.
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The inspection of the real situation proved that students’ integration skills
development has not been promoted at the higher education institution as the
following preconditions have not been ensured:

1) supportive policy for the promotion of students’ integration skills deve-

lopment;

2) favourable environment;

3) cooperation process (students - students; teaching staff - students;
students — administration; teaching staff - teaching staff; teaching staff —
administration) is insufficient;

4) teaching staff is not ready to work in a multicultural environment.

Therefore, on the basis of empiric results of the research and theoretical
literature analysis the programme was developed and realized according to the main
principles of the structural model.

The author also did a research on the descriptions of study courses content
(totally 23 descriptions were studied). During the research the author found that
only 5 of them included intercultural issues.

2.3. 2" and 3"Stage of the Research: the Working out and
the Realization of Students’ Integration Skills Development
Programme

The programme was worked out to promote students’ integration skills deve-
lopment. It was realized during the 1% semester, 2010/11 academic year - in the
period from September-December when the structural model was tested in the
experimental group.

2.4. 4™ Stage of the Research: The Efficiency Evaluation of the
Students’ Integration Skills Development Programme

The aim of the research was to evaluate the efficiency of the programme and,
hence, the efficiency of the structural model at the higher education institution.
To realize the aim set the poll of students was organized. The students from the
RTU experimental group and control group, as well of the Institute of Transport
and Communication took part in the poll to compare the efficiency of the
programme realized in the RTU experimental group. The results of the research
prove the development of students’ integration skills — the skill to live and learn in
a multicultural environment, the skill to cooperate and communicate, the skill to
agree on common decisions in the experimental group.
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Comparing the experimental group with the RTU control group and the
students’ group of the Institute of Transport and Communication, in the
experimental group the increase of cooperation and communication among
students belonging to a different cultural background was found. The data of the
research prove that in the experimental group the average indicator of the scale
“Students’” integration in the social environment of the university” in winter
measurement is 0,27 points higher (M = 3,76) than in autumn measurement
(M = 3,48). This difference according to the T-test analysis is statistically
significant.
The data of the research prove the change of students’ attitude towards their
group mates — students of different cultural background. It has become more
positive and favourable.
The data of research did not state the statistically significant differences in the
habits of students’ language use, thus, students — both Latvians and minorities
keep using their native language when communicating with their friends, at the
university, in the family. Therefore, the use of native language in students every
day communication does not influence negatively the socialization process of
students belonging to different cultural origin. Conversely, the students’ positive
attitude towards the cultural and linguistic diversity influences positively the
socialization process of students belonging to a different cultural background.
The acquisition of integration skills favours the development of such attitude.
Students’ positive attitude towards the people of different cultural background
and the communication and cooperation process among students of diverse
cultural origin could be promoted if:
1) intercultural issues are included in the content of the study courses,
2) the study methods, means, forms favouring students’ cooperation are used
in the study process,
3) the process of students’ cooperation is analyzed,
4) students’ involvement in out -of - study activities is promoted,
5) students informal communication is favoured.
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CONCLUSIONS

On the basis of the theoretical literature analysis and empirical results of the

research the author has come to the conclusions which give answers to the questions
of the research and thesis forwarded for the defence:

1.

The aim of the research has been achieved, as the results of the research - the
efficiency of the realized programme in the experimental group (the increase
of communication and cooperation among students belonging to a different
cultural background was found and the development of a positive attitude
towards the representatives of different cultural origin for both Latvians and
minority students was confirmed) prove that the acquisition of students’
integration skills help students develop a positive attitude towards the cultural
diversity and equally and successfully act in a multicultural environment.

It is possible for a higher education institution to use its potential to promotg_
students’ integration skills - the skill to live and learn in a multicultural
environment, the skill to cooperate and communicate, the skill to agree on
common decisions:

1) popularizing the diversity in the study process:

o including the intercultural topics in the content of study courses,

o using in the study process (classes, research work, study practice)
methods, means, forms promoting students’ cooperation — cooperative
group work, pair work, games, study excursions etc., where the students
of different cultural background participate,

o analyzing the students’ cooperation process.

2) supporting students’ out of study activities in a multicultural environment:

o promoting students’ involvement into cultural, educational, sports etc.
activities organized within a higher education institution and out of it
(culture projects, festivals, competitions, summer workshops, camps,
excursions, exhibitions, concerts etc.),

o promoting students’ involvement into the groups of interests — choir,
dancing group, theatre studio etc. at a higher education institution and
out of it.

3) favouring informal communication of students’ belonging to a different
cultural background:

o adapting the inner environment of a higher education institution for the
promotion of students’ informal communication (providing students’
with a lecture - room to stay during the lectures and breaks as well
(like a classroom for pupils at school); library; canteen, cafe, arranging
the premises to give students a possibility to spend their spare time, for
example, sport hall, cinema/music studio, exhibition hall etc.

o organizing the activities at a higher education institution where students
from different faculties can participate,

71


Antra
Inserted Text
the development of


« organizing the activities together with the students from other higher
education institutions.

The possibilities of students’ integration skills development could be realized
only on the condition the management ensuring the development of these skills
will be provided, th.is, the management supporting the diversity in different
spheres:

1)

2)

3)

in the development of such environment of a higher education institution

where students of any cultural background (both Latvians and non-

Latvians) do not feel the danger to their cultural identity (linguistic, ethnic,

religious).

in the realization of a higher education institution policy - the determined

and deliberative management of students’ integration skills development

process run by the administration and the Students’ Parliament, practically

realizing the structural model:

o firstly, getting acquainted with the situation at a higher education
institution;

o developing the programme according to the main principles of the
structural model promoting students’ integration skills development,

o realizing the programme,

o evaluating the efficiency of the programme.

in the personel (students, teaching staff, administration) cooperation and

communication process.

However, the results of the research prove that at the present moment the
successful realization of the possibilities promoting students’ integration skills
development is being obstructed because of the insufficient preparedness of the
teaching staff which could be characterized as:

1)

2)

insufficient use of possibilities provided by the study process to promote

students’ integration skills development :

o exclusion of intercultural topics into the content of study courses. At
the present moment the content of study courses reflects poorly the
diversity of society, for example, the contribution to the Latvia’s society
(intellectual, cultural, technical achievements) of people belonging to
different nationalities,

 unprofessional use of cooperative learning in the study process not
promoting the cooperation and communication of students belonging to
different cultural background,

« not analyzing the cooperation process of students,

insufficient promotion of students’ involvement into the development of

the higher education institution policy:

« insufficient promotion of students’ active cooperation with the Students’
Parliament,

72



« insufficient promotion of students’ cooperation with the teaching staff in
the organization of the study process (to develop study courses; choose
study methods, means, forms; do assessment),

3) insufficient use of out of study possibilities to promote students” integration
skills development,
4) insufficient promotion of students’ informal communication,

o not furthering the involvement of students into out of study activities,

o not favouring the development of students’ positive relations in the
group.

The analysis of the documents - the Law on Higher Education Establishments
(1995) and the Constitution of the RTU (2007) proves that the documents
mentioned before do not include definite regulations and norms neither for the
necessity to promote students’ integration skills development nor the facilitation
of students’ integration process at a higher education institution.
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1.

RECOMMENDATIONS

On the basis of the theoretical literature analysis and results of the research the
author proposes the following recommendations to promote students’ integration
skills development at a higher education institution:

To help the teaching staff promote students’ integration skills development the
following activities could be recommended:

1)
2)
3)
4)

5)

organizing the instruction course for the teaching staff about the work in a
multicultural environment,

organizing the seminars for the teaching staft about the necessity to further
the students’ intercultural competence development,

organizing the seminars for the teaching staff about the effective use of
cooperative learning in the study process,

promoting the teaching staff’s cooperation with colleagues from other
higher education institutions,

favouring the teaching staff’s cooperation with foreign colleagues to share
experience.

To improve students’ readiness to live and learn in a multicultural environment
it is recommendable to

1)

2)

3)

4)

organize seminars for students about the advantages of a multicultural
society and multicultural education environment,

promote students’ cooperation with the students of private higher education
institutions where a large number of minority students study, organizing
common camps, conferences, competitions etc.

organize a study practice for students in multicultural enterprises and
organizations,

promote the cooperation of students belonging to different cultural
background in the research work.

To work out the policy of a higher education institution supporting students’
integration skills development: propose amended versions in the Law on Higher
Education Establishments and in the Constitutions of the higher education
institutions to create an inclusive, democratic and diversity supportive
environment:

1)

2)

on the basis of the Article Nr. 114 of the Constitution of the Republic
of Latvia where the following regulation has been stated: “The persons
belonging to minorities have the rights to preserve and develop their
linguistic, ethnic and cultural originality” - include the regulation of the
same content in the documents of higher education institutions,

similarly with the Law on Education include the regulation about the
inclusion in study programmes “the content necessary for minority students
ethnic culture development and integration in the society of Latvia’,
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3)

4)

5)

include the regulations favouring the “diversity” in the language policy, thus,
promoting the development of different languages at a higher education
institution,
develop a programme promoting students’ integration process at a higher
education institution on the basis of the diversity integration approach, th.
is, providing the equal possibilities and perspectives for all students except
for their ethnic, cultural and social origin,
strengthen the importance of the ) Parliament as a students’ repre-
sentative in the development of a higher education institution policy, when
3 Parliament cooperates with the teaching staff and administration
developing study courses, organizing the study process, choosing the study
methods, means, forms, assessing learning results etc.
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