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Abstract. This paper discusses didactics of history teachingi
Latvia during Stalin's regime found in “How One Must Teach
History” and since 1991 found in “How to Teach Histoy” by
examining traits of authoritarianism and democracyin history
teaching and the books’ usefulness to teachers. Réis show
history teaching under totalitarianism was severelyprescribed
with virtually no room for critical discussion. Pog-1991
democracy indicates that critical discussion of htsry can occur,
but the text is superficial and lacks examples tossist teachers
unaccustomed to such teaching.
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The study of history and humanities in general wase
considered an indicator of social status. Broudyffers to
antiquity when Aristotle defined liberal studies #sose

history student, and the understanding of thespgaas is the
essential equipment of every history teacher. Dewaythe
other hand, made a departure from this type ofa&titutin his
conception of the progressive school, and unlilssdes that
children learned through recitation of what wadragma book
or heard from a teacher, pupil activity was centtareby
focusing on a pragmatic theory of knowledge, whigds an
outcome of action. While textbooks were still useldildren
gleaned information from them not for the mere pgp of
reproducing it, but to make it relevant to theirrolives[6].
Here he differentiated from Aristotle who believed the
cultivation of intelligence as an end in itself, tbDewey
focused on the process of cultivating intelligeasea tool to
solve problems. This struggle between the signifieaof the
process of acquiring knowledge and erudition asradyrct
continues to be the focus of both teachers of hisand

undertaken for self-cultivation by men who were nopedagogues in general.

constrained by careers and duties owed to the atatdamily.
Later, the study of history became associated thighactions

Barton and Levstik[7] state, “Despite differing jichl
perspectives or varied disciplinary backgroundsnynaeople

of men in ancient Greek and Roman times, and was alconsider the nature and purpose of history — orenorthe

recorded by authors who tried to imitate the artcaarthors
and actors. During the Renaissance, the investigatf
context led to an erudite elite who possessed aliil
knowledge and the critical techniques needed terpnét it,
and thus became the writers of ‘history’, as we tse
term[2]. Change in the teaching of history occursmivly as
part of the scholarly practices of the Renaissawben a
gradual shift from religious and classical authorito
rationalist thinking, part of a general move towampirical
methodology, occurred[3].

Historical fact as a foundation for history did rimcome

point, of history teaching — to be entirely selfemnt.”
Gundem[8] cites Dolch for the most comprehensival an
widest definition of didactics as the science dmebty about
teaching in all its circumstances and in all itenfe. Weniger
succinctly describes didactics as the theory ofcihvetents of
formation, Bildung — a multifaceted understandingatt
emerged from the Enlightenment between 1770 and),183
mostly in the German-speaking part of Europe, arsd i
overreaching aim is to identify the formative eletseof the

disciplines, as well as cultural values and norams] ensure

their transmission into individual subjects withime school

relevant until the 19th century when positivism wasurriculum. However, if one recognizes that didesti

introduced into the study of the past and value plased on
individual initiative and human purpose in the dtren of the
affairs of civilization[4]. The choice of facts armbjective
accounts, so deemed by the persons and institutiomssing
them, became the basis for history teaching. Thecehof
what should be taught suddenly became more relewaat
society that was discovering and redefining itsntdg, and
could be used as a tool to influence this procelesvever,
little thought took place on how to teach histcapd lessons
took place primarily in lecture format with the dant as
passive recipient.

Barr[5] stated that the understanding of the puzpafsthe
historian as a faithful recorder of the past and tize present
order of things came into being is the primary @ncof the

particularly Bildung, ensures that cultural normed avalues
are transmitted through curriculum, then one maesbgnize
that history, as a subject, most frequently sucautalpolitical
pressure and ideology, and is the victim of pabtis and
bureaucrats. This is most vividly shown by the s of
totalitarianism in comparison to democracies.

The early Soviet regime’'s commitment to proletarian
internationalism forced the adoption of an educatisystem
that turned the existing tsarist educational systamediately
on its head. The Soviet system was based upon ¢k of
Marx, who overturned the traditional philosophy dd®n the
essence of man and created a theory of historypafitics
based on radically new concepts of the relationfigipveen
social formation and productive forces and a rddigique of
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philosophical humanism. Earlier (bourgeois) phifasp was
based on a problematic assumption of the essenamaaof
(human nature), which Marx replaced with not onlynew
history of societies, but also a new philosophy istdhical
materialism[9]. Marx and Engels developed ‘theaadtianti-
humanism’ in which consciousness did not determéine
person’s social life, rather it was social life ttletermined
consciousness[10]. This shift from classic theories
humanism influenced changes in the education system

Early Soviet pedagogues were at the forefront df@sking
educational problems similar to their colleagueEumope and
North America. The progressive schooling philosqphliich
was gaining popularity in Europe, was deemed aeddptin
early Soviet schools. Soviet pedagogical thoughivéen
1920 and 1930 was characterized by active expetatien,
but was also based not only on social ideas, biitigad
motives which actively destroyed all that was amged with
the old, bourgeois schools. Mikhail Pokrovsky (18682),
the father of Marxist historiography in the Sovignion and
author of Brief Sketch of Russian History (1922gndissed
traditional narrative form charting history in tesnof great
reigns by great rulers, focusing instead on broadiets of
stages of economic development, and even paintesbi&u
history darkly as the story of chauvinistic, colbng, and
oppressive czarist regimes. The teaching of histeag no
longer to be a recitation of naked facts but aerfisciplinary
study that would supposedly instill in students arkist
worldview through subjects like labour, economyg artass
conflict. Textbooks were to be replaced with usgooifrnals,
revolutionary songs and holiday celebrations, irtgur
speeches and decrees, and interviews with workecds
peasants. This type of material seemed to be nedegant to
Soviet students’ lives rather than dry, histori¢atts[11].
Initially, free and open discussion and experimeéomatook
place, but soon the authoritarian nature of thehliig
centralized Soviet system grew more oppressive, raady
Soviet educators were forced to discontinue theirkwStalin
killed progressive reform in 1928 and supported aanti-
intellectual movement that moved away from a broaltural
approach to a narrow technical one. This was teramedttack
on ‘bourgeois learning’[12], and led to a politiedz history
curriculum and the reintroduction of textbooks, evhiwere
carefully censored and approved by the governnidrg.only
acceptable history justified the existence of thgime and
glorified its heroes while denigrating and denyipglitical,
social, ethnic, or religious alternatives. Thereswaso no
leeway for free and open examination and discussibn
alternative forms of evidence that may contradithtes
ideology[13].

After the occupation of Latvia by the Soviet Unionl944,
the teaching of history in independent Latvia priorWorld
War |l fell into the unacceptable bourgeois catgg@nd a
new didactical approach was necessary to teacbryist the
post-war ‘liberated’ Latvian Soviet Socialist Refiob
(Latvian SSR). The creation of a history curriculuend
methodology was problematic, and although Latviahs had
been living in Soviet Russia during the interwaripe were
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actively repatriated to the Latvian SSR and wrote the
subject of history teaching, the majority of litene on the
subject was translated from Russian into LatvianchSa
translation can be found in the book published9d46l—How
One Must Teach Histof¥4]. The book is edited by S. Balode,
but her editorial role is passive, as she givesxplanation of
the purpose of this edition and does not commentthen
book’s contribution to literature on the subjectord detailed
investigation shows that she translated works fRumssian to
Latvian and thus may have been responsible forracgun
the translation, or translated it herself. It appesne was not a
historian. However, if one considers the authadvitastature
of the contributors and the historic period in whit was
published, such comments were probably considered
unnecessary. In addition, the title clearly indésatthat
discussion is also not expected or desired.

This short booklet consists of two articles by iBtaknother
two by Stalin, Kirov, and Zhdanov, as well as epterfrom
the 1934 directive on how to teach history andréseilts from
a state commission competition for the best histextbook
for third and fourth year secondary school studeiitise
articles are reprints of letters to the editoriahfdl of several
Soviet publications. These letters are exclusivegponses to
publicly published articles that discuss historiealents in
which Stalin finds fault with the interpretationhd textbook
reviews are equally scathing in their criticismin€orrectly
interpreted events. The book offers no actual u$ion on
methodology, but rather gives voice to Stalin’siptetation
of history, which, at the time, was the only acedf# one, and
in which he reduces all other interpretations taitdrous

aactions against the state.

The book has no introduction by the editor but beguith
a reprint of a letter by Stalifpn several historical questions
about Bolshevish5] to the editorial board of the magazine
Proletarskaya Revolucia historical magazine devoted to the
study of the history of the October Revolution. g thétter
criticizes an article published by Slutzkij in 1989 which,
among other things, Lenin’s relationship to Gerngorial
Democrats and his adherence to Bolshevism are ignedt
Stalin notes that the magazine printed a retractian only
after a significant period of time had elapsed.sTigitraction,
however, committed yet another serious mistake dnfading
that events surrounding the relationship betweemr th
Bolsheviks and others during the pre-WWI period as
problem that should be researched further. Stakmes
Slutzkij a distorter of history, and states thag #ditors of the
magazine have erred in allowing discussion of hjshy such
a person. Stalin claims it is rotten liberalism ttlzdlowed
‘historians’ and literary figures, such as Slutzkij adopt such
false interpretations of history. In Stalin’s ominj the
editorial board should raise questions of Bolshehistory to
appropriate heights by encouraging the study afohisand
sharpening the struggle against Trotskyites byesyatically
unmasking them as falsifiers of history.

This article clearly serves as a warning to anyari®
wishes to challenge the interpretation of histocgegted by
Stalin. Although authors of the Soviet history wendtural
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representations of the system, they had no acadeesdom
in their work, as only Stalin’s interpretation oistory was
acceptable. For teachers of history in the Lat@&R, it is a
clear statement that they must quickly learn theremb —
Stalinist — interpretation of historical events.nCrete didactic
instructions were condensed into a short, one-pageription
indicating a retreat from a socially intertwinedeirpretations
of history as proposed by Pokrovsky, and adoptifaraalist,
chronological study of personalities and eventslitgn to a
Marxist world view in the widely publisheBixcerpt from the
Council of Peoples Commissars and the Central Cdt@enof
the Communist Party’s Decision On the Teaching ofilC
History in the Schools of the US&&opted on 16 May 1934.

as incorrect understanding of the point of the eser of
textbook writing. The modern history textbook waiiczed
for not using precise language in descriptions @ftohic
events such as naming the French Revolution as‘gréat’,
as opposed to the more correct ‘bourgeois’, orithemplete
titte given to the October Revolution which shouli
designated consistently as Socialist and Sovietedifl 8]. His
obsession with ‘proper’ language use created stdnglarases
and language forms that permeated language steuahd use
in general throughout the Soviet Union long after died.
Stalin also wrote a critique on the history of Conmist Party
in which he stated that the text lacked sufficidmarxist
interpretations of events and was incorrect irciéssification

The USSR People’'s Commissariat and the Centraf periods of events, which he proceeded to carrect

Committee of the Communist Party have found thatohny
teaching in USSR schools is unsatisfactory. Textboand
teaching methods themselves are abstract and stibeima
nature. Instead of teaching history in a vital antresting
way by analyzing principal events and facts in clofogical
order including the role of leaders, pupils arespreed
abstract definitions of social or economic systertis)s
replacing rational analysis of civil history withbstract
sociological schema.

The discussion about the history textbook that woa
competition[19] indicated it was also flawed ane ttritique
contained several suggestions for
included a more structured description of the dartgin of
the USSR and a greater focus upon the fact thaRtiesian
empire had been punished by other countries for
backwardness and was dependent upon foreigners
economic and political leadership, as well as tbk rof
Bolshevism in freeing the country from foreign oggsion.

The most important requirement is that pupils, wheincreased stress upon the role of the worker atitbetor of

retelling historical events, observe the chronalabrder of
historical events, and recall important historicepbmenon,
leading figures, and important dates. Only thistgb history
course can ensure students attain the requiredstadding of
the material by making the content accessible amdrete. It
is only this type of basis upon which it is possitd come to a
correct analysis of historical events and a cormarview,

which guides the pupil towards a Marxist undersiagdf

history[16].

the peasant was also needed because the peasastryotv
capable of being sufficiently organized to liberitemselves.
It was also decided that there was insufficienbiinfation
about the Civil War (1917-1920), and more emphasisded
to be placed on the nature of describing the deveémt of
the USSR in terms of political slogans and the Sopeoples
constant struggle against the enemies of the sRusitive
elements in the book were discussion of Soviet, jost
Russian state development. Yet Stalin, Kirov, armtiahov

While this document may indicate a general tendenayiticized the idealization of pre-Christian paganj stressing

within the authoritarian regimes that were sprigginp
throughout most of Europe, it is significant thiaistbasis for
history teaching developed in a different time ghace was
later adopted in a completely different settinghwibo regard
for local circumstances.

A reprint of the article published in Pravda on Rahuary
1936 gives more details about this decision andteslthe
June 1935 decision on the content of new histoxybteks.
History was divided into five periods: ancient bist Middle

the importance of Russian Orthodox cloisters intast to
pagan barbarism, the importance of the church ireldping
literacy, and the importance of monasteries as shdee
colonization. The authors were also criticizedriot stressing
the positive alternative that Ukraine experiencgdcbming
under Russian rule as opposed to Persian or Turkishin the
18th c. Also, all authors were criticized for nalléwing
Marx’s interpretation of the battle in 1242 on LaReipus

when Nevsky expelled Germans out of Russian teyrito

Ages, modern history, history of the USSR, and modeforever. Despite Stalin’'s protests that Soviet, ftssian

history of dependencies and colonized countrieg Chuncil
of Peoples Commissars and the Central Committe¢hef
Communist Party organized five groups who were gber
with the responsibility of creating the new textksoStalin,
Kirov, and Zhdanov submitted critiques of the eagriwhich
were subjected to detailed examination and sewvetieism.
The remarks of Stalin, Kirov, and Zhdanov cleangicated
that the sociologically-based Pokrovsky school
historiography was no longer acceptable[17], anal tihe
Communist Party was the final arbiter of historitaith and
accuracy.

Stalin, Zhdanov, and Kirov write scathing
indicating incorrect interpretations of historidaktts, as well

history needed to be the focus, Russian pre-eméneves
clear.

This booklet clearly indicates the role of the coumist
Party as the ultimate arbitrator of interpretatiofdistory, as
well as the static structure of history teachirtg Marxist/
Leninist/Stalinist ideological basis of the curtiom, and the
lasting influence of Stalin on Soviet historiogrgpliRussian

o$uperiority is clear in Stalin’'s arguments, but thik extent of

Stalin’s glorification of the Russian nation andsRia was yet
to come during World War 1l and after with the expmn of
the Soviet Union and its sphere of influence.

reviews The nature of totalitarian rule is clear in Stadistatements

on the consequences of diversion from history atingrto his
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interpretation, particularly if those reflected Mébevik or

Trotskyite ideas, which virtually guaranteed a Hesgntence
during the 1930s. The seminal nature of theselestare clear
in that the book published in 1946, contains ohBse articles
and nothing more recent. This sent a clear medsaigachers
and historians in the Latvian SSR that no othemfarould be
acceptable and strict adherence to the chronolbtgezhing

of history focusing on facts and personalities zes safest
course of action. Latvian historians and histogctesrs faced
an unprecedented dilemma. They had no acceptadddite

materials and, thus, were resigned to adoptingusnag the
safest and only materials available — those sujmgp8talin’s

view of history. These were initially available dlugh

translation only as Russian historians were consilecliable,
and Latvian historians and teachers were suspegetube of
their bourgeois past. Even after Stalin's death dhd

denunciation of his cult status, Stalinist histgrephy

remained the basis for all history teaching upluhé collapse
of the Soviet Union.

Fifty years of Soviet rule and Marxist/ Leninisefnist
historiography entrenched formalist didactic praesdi which
discouraged critical thinking skills. The fall ohe Soviet
Union in 1991
methodological practices with which history teashevere
unfamiliar. New methods and materials had to bepseth but
lack of experience in democratic teaching methatpiired
looking to outside sources for guidance. Few coimpmsive
history-teaching guides have been published, andave
chosen to analyze a text published fifteen yeatsr ahe

1. The experience of humanity’'s past, both positivel an
negative, to discover and acknowledge those valasare
desirable;

2. Understanding of events in society in order to bke do
analyze events in society and determine the fusalts from
one’s own actions, as well as the actions of ofterd

3. Cultural heritage in order to become acquaintedh e
multifaceted nature of humanity and to encourage th
protection of resulting values[21].

His statement appears to indicate that this i1g-kianding
tradition in well-established democracies such tees Wnited
States or Great Britain. However, this idealizeglspntation of
democratic ideals in history teaching is not agiistanding as
Puens implies. The aboriginal peoples of the Unitedté&Ht,
Canada, and Australia, African-Americans, as waslltlzose
nations colonized by Great Britain and other Euasppowers
can attest to the biased and decidedly white mididies
interpretations and representations of historyeittiooks that
were used in classrooms until very recently, andmiany
places, are still available. Pedagogies of diffeegrsuch as
oppressed and feminist pedagogies, continue tolecios
mainstream pedagogical ideas and are not regulaclyded

required the adoption of democratiin history textbooks.

Puens states that society usually does not underdfasd
need to study history, and does not realize thaisés its
knowledge of history on a daily basis. He claimattkthe
average citizen analyzes political campaigns, igalit
processes, and cultural accomplishments on a d=bis.
People choose holiday destinations and books inlibhary

regaining of independence. Baos published a handbook for based on their knowledge of history. Society comapahe

teachers on how to teach history in a democratesp —

accomplishments of its own society with that ofesth Pugns

How to Teach Histofi20]. Unlike the editor of the previously continues that this is so self-understood, socieglects to

discussed booklet who was most likely a simple fionery
within the state publishing institution, Ros is a historian,
educated under Soviet rule, and has written sev@sibry
textbooks. The title of the book indicates that digers
suggestion on history teaching and does not hesitastate
his opinion about the positive and negative besefitcertain
methods. However, it is also clear that this bosk a
translation in which he describes history-teachingthods
and, in Latvian context, uses untraditional terrtogy. It is
also resembles an instruction manual in that it Fas
exemplars illustrating good practice. Neverthelé@sis, one of
few comprehensive texts in Latvian illustratingeattative
teaching practices.

In his introduction, P@ns addresses the philosophical

guestions regarding the purpose of teaching histang
history’s relationship role the education systere. diticizes
history teaching in previous eras highlighting auttarianism
and totalitarianism and their practice of usingdrig to prove
the correctness of their philosophy of hero gloafion and
sacrifice for the good of the nation.

ask itself how it came to such an understandings st
make the reader accept the importance of histoaghiag,
particularly in elementary school and that learnialgout
history is just as important as learning to read arite.

While | would not argue the value of history less@s a
course of study, P&ns confuses erudition with critical
thinking skills. Deciding to visit Egypt because a&f
fascination of the pyramids acquired in an anciestory class
is vastly different from being able to analyze pcéil
campaigns and make decisions based upon thesesasaly
Puens misguidedly assumes that all former history esisl
have acquired the critical analysis skills neededtike such
decisions.

History also plays a role in politics, according Rogns.
Here he reveals his Soviet upbringing by assuminat t
historians and politicians need to coexist.a@Rarstates that the
purpose of politicians is to lead society in suclvay as to
solidify the rule of law, ensure a satisfactorydewf standard
of living, and create harmony and solidarity betweéfering
groups in society. If politicians support demoarataching

Puens states that democratic history teaching tramitio practices, they can be allies with historians. Heave too

indicate that history should be presented as a béll
contradictions, and society can only be strongt ifsi self-
critical and acknowledges its deficiencies. Thresthp of
study become necessary to accomplish this:
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many politicians are interested in history only eagool to
prove the infallibility of their political positignhighlight their
own accomplishments, and ensure that the genebéitploes
not find out about their mistakes. He states thathistorian
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must be wary of the outstretched hand of a pdditicand that
the best thing a politician could do was to infdnistorians of
his or her failures as a teaching tool for pupild atudents. As
noble as this final gesture may be, this suggestociearly
unrealistic and utopian in nature. It is not usuétie historian
who reveals the immediate failings of politiciadmsit rather
the media who report on and political scientistovemalyze
the flaws and accomplishments of politicians. 1 tstatement
was ironic in nature, perhaps this publication a the most
effective or appropriate vehicle through which tenw the
author’s misgivings.

History and its effects on patriotism play a mimote in
Puens introduction, despite the recent debate abeutdle of
the teaching of history in developing and strengihg
national identity throughout Europe. Here it appetirat he
may conflating the more positive concept of paisiat with
the negative associations surrounding nationalisHe
mentions only that Latvia has experienced both arittrian
and totalitarian regimes, and that many citizei$ Istlieve
that the purpose of historians is to raise patradtsill costs,
and that this view is misleading and dangerousid®aim is
love of one’s homeland, but it cannot be forcedrupoyone.
Puens explains that to achieve patriotic feeling, autharian
and totalitarian regimes attempted to exaggerate#tion and
show other nations in a negative light. They pgechthe
nation as the ideal and others as a dangerous. faius
created the most undesirable model of patriotissetaipon

of study frequently called social studies or civiaghe west
has often been accompanied by a general reduatiote
hours devoted to the subject. Historians and devbistory
teachers continue to advocate for history as aragpaubject
stressing the critical thinking skills proper stuafyhistory can
develop.

Puens highlights several fallacies regarding curriculu
assumed by the general public. A common misconuepti
according to P@ns, is that to achieve objectivity, the teacher
must teach only facts, but students only should eedm
conclusions. He disagrees stating that in additiogenerally
accepted ethical norms (do not kill, steal, or tieg basis of
democracy (listen, respect, reach a consensus)sneethe
taught. Secondly, students need to understand ¢obamisms
by which views are formed, and that almost eveayeshent
about historical facts can be debated. Howeverbdieves
students must be protected from having ideologgedrupon
them. It is generally accepted that key elementsiéonocratic
education include promotion of a moral atmospherelass
and school in general, acknowledgment of role nwdel
exhibiting good character within the school and egah
community, guided peer discussion of moral issued a
participation in school and classroom governaneeyning
about character through curriculum, inclusion of flamily,
particularly parents in moral education, and fipafractical
experience in moral behaviour. Bas assumes that generally
accepted ethical values have remained intact in-pogiet

fear of expulsion and does not encourage ties te’son society in Latvia where, not very long ago, thenwlorder

homeland, but rather makes one feel hatred towardss
society[22]. While his discussion of forced paftidot has

actively persecuted those who adhered to religloa primary
advocate of ethical norms. Lying and stealing wegular

merit, once again P&ms reveals his Soviet historical trainingoccurrences in both public and private life as aamseof

by lumping the Ulmanis authoritarian regime togethth
Stalin’s totalitarianism. Ulmanis dictatorship waslatively
mild and did not actively propagate hatred towaodker
nations. PuWins also neglects to mention

survival for many and personal benefit for some.il¢Vmost
individuals may have not lost their own sense omaral
compass, the corrupt nature of Soviet society cbdnipe

that Latviasocial fabric instilling in society a general bélaf inevitable

experienced parliamentary democracy prior to Ulmaninherent corruption as opposed to a positive hapenforal

dictatorship during which the government activelypgorted
innovative methodological practice and was a leauenodels
for minority education, although its creation of hastory
curriculum took on a decidedly patriotic natureistarror of
omission is a classic tactic of Soviet historiodgrnapwhich
continues to remain evident

and decent behaviour geared towards the good afethbers
of society.

Nevertheless, P&ns suggests that students can be taught to
think for themselves without having ideology imped upon
them. This statement, again, may show a problenh wit

in modern day Latviatranslation and resulting confusion between thesedeology

historiography. Some may consider reminders of @hesnd propoganda, but he does suggest methods terprews.

omissions unnecessary and redundant for the awaiehthis
book, but the insidious nature and effects of pgapaa

All statements must be supported by facts; not dalsts
supporting a statement, but also contrary statesneme

cannot be underestimated, and knowledge shouldrne¥e necessary. Students need to be aware of how opirdaoa

assumed.

formed, values must be defined which are the bafsighat is

Puens notes that the number of history lessons haea bebeing studied, and students must be able to explamwm their

reduced in several countries based upon the asgnibiat
historians unnecessarily burden children’s brairith Vacts,
and that teaching social theories would be moreefigal.
Puens states that this is misleading, as theories caly
valuable when history shows us examples of thdacef on
society. History is the only repository of examptissocial
theories. If students do not know history, thenvwdsalge of
political or social theories are pointless and neglass
statements. Indeed, this reduction of history geaeral field

opinion is connected to the defined value. Alsadents’
attempts to formulate their views must be positivel
supported, and they must be assisted in their flations.
How this is done appears to be addressed bgnBun his
brief discussion on the nature of the science efony and
pedagogy of history.

Puens states that history teachers must base theihiten
on scientific acknowledgments. Ros continues to use
Soviet-style terminology describing, what in denadir
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societies is generally accepted as a social sgiéncexact’
science terms. He states that scientists compéstearch to
support or refute hypotheses, and that the higeaghers’ job
is to encourage student thought processes andyabilassess
facts from various viewpoints. Teachers should riderested
in ‘colourful’ facts to create interest and encageaeflection
on the part of the student. Thus, not everythingt tls of
interest to scientists is necessary for teacheeachers have
the right to use scientific materials and sourceshsas
modern interpretation of historic events, moviag] aomics.
They do not have to ask that students’ interpretatiare
scientifically accurate. This differentiation bewwve teacher
and historian fits the Soviet mold where the teachas the
passive recipient of information supplied to himhar to be
passed on to students. Teachers spent much ofcivaitime
embellishing this information with visual aids irder to make
the facts in the relatively dry textbooks being dusmore
interesting. Yet, his description does not suggést the
teacher is an active participant in his or her awntinued
education. He suggests that questions of histaoyldhbe left
to the ‘scientists’ and not history teachers, wherngassionate
history teachers in democracies will take on cimgfieg issues
in history lessons. This leads into Bus discussion of
curriculum and student interests.

Under authoritarianism and totalitarianism, a narrelite
group appointed by politicians determines educatoficy,
what youth should learn, and force their opinionsomu

Trillium List — both documents are easily accessadine. It
should be noted, however, that although a listaxfegnment-
approved textbooks exists, it does not excludeuieeof non-
approved materials in the classroom, but ratheicates that
only approved books can be purchased with publitd$u
Also, defined curriculum does not exclude discussibtopics
not specifically mentioned in curriculum documenss
teachers and students are not always under pressfure
performing well on state history exams, which do exist in
Ontario, unlike Latvia. Finally, such democratics@ission
about content implies a degree of confidence aravledge
about history as a subject in the teacher that neexist, as
many teachers of history are not necessarily stsder
history.

This discussion of the short introduction by & to his
book indicates a very superficial and idealizedklad the
teaching of history in democracies. It also indsatyet
another Soviet legacy in that those who lived uriderSoviet
system realized the inferior nature of their systesith a
resulting attitude that everything foreign must better.
Teachers of history, for whom this book was writterd who
have limited, if any experience teaching outsidéviaa could
find this utopian in nature and dismiss it as yebther
example of the liberal views of teaching which hawdy
shown poor academic results in the west. Howewerpntrast
to the lack of an introduction and discussion afotty of the
1946 text, this offers a point of reference forugbt and

society. Pugns asserts that democratic societies include raflection on the practice and purpose of teachistpry.

dialogue between teacher and student in the creaio

The remainder of Paéns book offers some concrete

curriculum. Puns continues by stating that in democraciegxamples and suggestions for methods to be usédstory

the learning of historic periods occurs in thedwaling manner
and coincides with the categorization of curriculimo three
groups:

1. Acquiring information — events, personalities, ocepts
(relates to both far-reaching events such as tmaiBgance, as
well as defined events such as World War 1);

lessons. He begins with illustrating how to preseasic
historic material using such methods as timelifilesy charts,
maps, and gives a basic introduction on how to us&us
sources to acquire knowledge of facts and inforomaff his is
followed by discussion on research and analysisgugfimary
sources such as written records, oral historied, amifacts

2. Learning through research — learning by using prymaand learning to differentiate these from secondanyrces. He

sources, research, creating assignments (relatesodetal
structures and their interrelationships). This way learn the
traits of democracy — how to express an opiniomy talisten
to and understand a differing opinion, and how ame to a
mutual agreement; and
3. Expressing a personal opinion this period
characterized by how the student assesses histweats
based upon his or her own ethical values (relatésoth local
and global cultural systems and their effects aretg)[23].
Puens idealizes democracies by implying that bothhiees
and students have a say in history curriculum. Mmaeeful
study will show that this is highly unlikely becays
democracies, like other forms of government, keeglose
watch upon what is taught in schools. A quick chetknost
departments or ministries of education will indeatvhat
history curriculum is to be taught in what gradesda
textbooks approved by the government for use iascaoms.

warns that the phrase ‘source reliability’ [avoioatriba]
should be avoided because that was a phrase used toe
Soviet regime to reinforce the notion that only Qoumist
sources were believable and all others falsifie@goored the
truth. He falls into the oft-favoured Communist ptraof

igliscarding the old in favour of the new, but doet however,

offer a more acceptable phrase for use in Latwanens also
encourages that primary sources should be considere
according to the time frame and source of the riztefe
also suggests using classic debates and discussiarmeans
of expressing oneself basing upon facts. The uskeloétes as

a proof of knowledge has also been tainted by thaef past.
After Communist Party meetings, the floor wouldiclly be
opened to debate, but predictably, no one wouldiadigt
express their opinion or thoughts as that was riatwas
expected or desired, but rather only agreement thgghParty
line. Puens could have addressed this issue by offering

Such an example is Ontario, Canada where the istoexamples of informal debates, which do not requie

curriculum is clearly described in The Ontario @zutum and
lists of government-approved textbooks are found Tdre
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discipline needed to perform a classic debate, amedmore
inclusive, such as the four-corner debate. Thed tolmapter
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discusses how students can demonstrate their kdgeland

can be seen in the title, whereasdnat book is an offering to

consists almost exclusively of reproductive assigniisuch as teachers on various methods they can adopt, if¢thegse.

essays, creating exhibits, writing and performimg role,
building models, and other such performative asamms.

Both books are examples of the influence of hisgmaphy
of the era and the exclusion of contradictory pgulghies.

The fourth chapter discusses assessment and isclade They both offer the view that their didactic pagadiis the

example of a rubric as well as inquiries as to shelents’
capability to create his/her own assessments amde cto
conclusions. However, he does not offer exempléra/itat
could be considered upper level work in comparisotower

only and best paradigm, with little or no self-cigm as
indicated by lack of substantive discussion or emae of
positive practice from alternative systems. Neith®yok
critically discusses the use of history teachingaatol of

level work. Pugns gives very few examples of the type oideology, and negative or positive aspects of semhcation

assignments and strategies suggested to teachers.

The conclusion of the book asks the teacher tecefipon
his/her work. This, too, does not come easily withpractice
and some indication of what part of the teachind karning
process needs reflection.
totalitarian system to newly independent Latviaskating that
the totalitarian education system was formal anat tthe
completion of assignments was of primary importaride
claims that in democracies knowledge has a diftefamction
in that formal requirements and testing are legmiant than
realizing how the student will use his/her knowledg every
day life. Pugns’ stress on the use of factual knowledge
every day life belies the claim by leading Latveducators of
the importance of learning critical thinking skjllehich can
be developed during the study of history. He citasious
Internet sites on Latvian law regarding teachirandards for
history and information about centralized exams as
appendix to the book, as well as other educatisitat that
may be useful to history teachers. However, thecaiinal
sites are predominantly foreign sources focusinghemeeds,
requirements, and educational culture of the edutatystem
in foreign countries. During Soviet occupation, eign
examples of practice were non-existant and only sRuns

models were used. Today, Pus adopts a similar tactic by .

using only western examples, ignoring any possidsitive
contributions current Russian teaching may exhibit.

While this purpose of this book as a didactical dayok
might seem clear on the surface, its dense natowéd de
overwhelming for a new teacher of history or foogd who
have not had training in this style of teachinge ook would
have been well served by the addition of concresmples

for the many practices Rams indicates. It also appears that?-

despite a lack of references, this book is basetrarslated
sources,
misunderstood, if not completely foreign, to lodadtvian
teachers.

Despite its drawbacks, this book is a welcome &audito
the body of literature for teacher education, arallel be a
good basis for a training course for teachers stohy, which
included both

classroom. The book, on its own, unfortunately,|dde quite
daunting and difficult to comprehend. The publighiof this
book does prove, as well, that history teachindémocracies
offers various methods and allows for discussioth dissent,
unlike under totalitarian regimes. The 1946 booklearly a
political document dictating the nature of histéegching, as

and the terminology and concepts might be

in-class assignments using the metho
described by Pans, as well as practicum training in the

on the ability of students to reach personal casichs. While
this is not expected from a totalitarian societys ione society
in general should be encouraging in democracieshaps,
lack of substantive discussion on this topic in&Asr book

Bos compares the previousindicates that while Latvia might have achievedejpendence

politically from the Soviet Union, more effort needo be
placed on the education system to expel totalitatidnking
from its educators.
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Aija Ingrida Abens. Vestures maciSanas didaktika totalitarisma un demokratijas reZima Latvij a: kas mairijies piecdesmit gados?

Sis raksts ir fifjuma daa, kas veikts gatavojot disaetju Latvijas Universiites Pedaggijas un psiholgijas fakul&ité par autoriiras varas iespaidu uz Latvijas
Veéstures raciSanu. \&stures raciSana un racisaras, kadu nes to parstam Sodien, ir safra jauna paidiba izgitibas sistma. Ta laika gaif parvertusies no
studijam par izciim persofbam senesture uz specializtam zinaSaram par faktiem, kurusgbot japielieto kritiskas metodes.@gtures maciSana artika pakauta
politiskiem spiedieniem un idegljam, kas it sevi§i paradas totaliiras un demolatiskas ielartas 20. gs. Rakatsaidzinata \Estures raciSanas didaktika divos
Latvijas \estures posmos. Pirmais posmsiiittpec Otra pasaules kara, kad vghl Stdina totaliirais rems, kas aprakas 1946. gadlizdo& grama ,Ka
jamaca \esturi“. Otrs posms ir demo#tijas posms kop$ neatkhas atgSanas 1991. gadkas aprakdts V. Pugna 2006. gaalizdoti gramag ,K a macit vesturi®.
Darha saidzinatas autoréras un demoldtiskas ielartas iezmes \&stures raciSara un ka tas atspoglojas mirgttas gamags un K mingtas gamatas noder
vestures skoldjiem. Konstatts, ka \stures raciSana totalitras varas iespaidbija loti ierobeZota un nebija iegjp kritiski diskugt par \esturiskiem faktiem,
ko Stdins atkhjis. Pugna gémata nofda, ka @sturi sig un vajadztu macit bez ideolgijas spiedieniem. \4S apraksta da¥ demokitiskas iekartas piepemtas
macisanas metodes, bet apraksts ir pavirSsikstpietiekamu konktu pieneru, kas vagtu paidzet skologjiem, kuri nav radusi pielietoi§as metodes.

Aiis Uurpuna AGenc. /IugakTHKa NpenofoBaHHs MCTOPHH B TOTAIMTADHOM H B JeMOKPATHYHOM pexxuMme JIaTBHH: KaK MHOT0 M3MEHUJIOCH 32
NATLAECAT JIeT?

Ota cTaThsl 4acTh UCCIIENOBAHUSA, KOTOPOE IPOBEACHO B XOJ¢ MOATOTOBKH JUCCEPTAUH O BIMSHUU aBTOPUTAPHOH BIACTU HA M3ydeHHe HcTopuu JlaTBuu Ha
taxynsrere [lenarorun u ncuxonorun Jlatsuiickoro Yuusepcurera. [IpernonaBanue HCTOpUH U €€ H3ydeHHE B COBPEMEHHOM BHJIE — JOBOJILHO HOBOE SIBICHHC B
cucteMe obpaszoBanusl. Ilpornecc 1men oT U3ydeHus! )KH3HH U AESITETbHOCTH BBIJAIOIIMXCS JIMYHOCTEH JpeBHEN HCTOPUH K CHEHAIN3UPOBAHHBIM 3HAHUAM, IIPH
HCCIIeIOBAHIH KOTOPHIX HEOOXOJUMO IIPUMEHSATH KPHTHIECKHE METO/BL.

B nanHOIli cTaThe cpaBHUBAETCA AUAAKTHUKA MPENOJ0BAaHUA MUCTOPHM Ha IBYX dTamax ucropuu Jlateum. IlepBsiii aTan — cpasy nociae Bropoil MUpOBOIt BOMHBI,
KOTJla NPaBHJI TOTAJIUTapHbIN peskuM CTannHa, onvcaHHbIi B KHUre , Kak Hasjo npenogoBats nctopuio”, u3nanHoil B 1946roay. BropbiM 3TanoMm sBisercs stamn
JIEMOKpPATUH TIOCJIE BOCCTAHOBICHHsT He3aBucuMmocTH B 1991roxy, uro onucano B kuure B.Ilypena ,Kak npenonoBats uctopuio”, nznanHoit 8 2006rony. B
paboTe cpaBHHBaeTCS IPENOAOBAHUE HCTOPHU B JEMOKPATHYECKOM M B aBTOPHTAPHOM OOLIECTBE HA OCHOBE BBIMICYNIOMSHYTBIX KHHT M YKa3bIBaeTCs Ha
CKOJIBKO 3TM KHUTM TPUTOAHBI U yuuTenedl uropuu. Jloka3aHO, 4TO NPEMOAOBaHHE HCTOPUM IOJ IABJICHUEM TOTAIMTAPHOW BIACTH OBUIO OYEHb
OrPaHUYCHHBIM M OTCYTCTBOBAJIN BO3MOXKHOCTH KPUTHYECKH JMCKYyTHPOBATh IO (pakTaM, Kotopbie packpbul Cranun. B kuure IlypeHa ykasano, 4To HCTOpHIO
HEOOXOAUMO IPENoA0BaTh 0e3 HACONOrHuecKoro napiaeHus. OH ONKCHIBACT IPHHATHIC METOABI MPENOJOBAHHS HCTOPHU B HEKOTOPHIX IEMOKPATHICCKHX
00IIecTBaX, HO ONKCAHHE MOBEPXHOCTHOE, M OTCYTCTBYIOT KOHKDPETHBIE NIPHUMEpHI, KOTOPBIC MOMOINIH OBl YYHTEIIM, HEe IPHUBBIKIINM HCIIONB30BaTh JTH
METO/IBL.
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